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PROGRAM OVERVIEW AND HISTORY 

1.1 Program Overview 

 

The Bright Futures program serves students in the Clarkston area of the DeKalb 

County School System. Most of the students come from refugee and immigrant 

families who have settled in the area after coming to the United States. For many 

students, English is not the primary language spoken at home and they are learning 

it for the first time. The specific goals of the program are to improve students’ 

academic achievement, to provide social adjustment and therapeutic support to 

students, and to empower refugee families to engage in students’ academic 

achievement and social adjustment.  

The Bright Futures program operates after school hours in association with four 

school sites: International Community School, Jolly Elementary School, Freedom 

Middle School, and Clarkston High School. The program is implemented by a 

partnership involving New American Pathways, under the direction of Kristin Hiler, 

and Inspiritus, under the direction of Whitney Conner, with a target of serving 235 

students and their parents through a holistic model that includes after-school 

programming, summer programming, and family liaisons. In previous years, the 

after school program has operated in classrooms and educational spaces at the 

respective school sites; however, because of the COVID-19 shutdown and 

subsequent gradual reopening of schools, the Bright Futures program was primarily 

delivered online throughout the school year. 

 

1.2 Program History 

 

The Bright Futures program is ending its fourth year of operation in providing 

support for targeted students in DeKalb County schools. This year, the program 

expanded to include a new school site, International Community School, with a 

target enrollment of 20 students. The program has grown in additional ways since 

its inception, as described by program staff: 
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1. Implemented a more robust and continual orientation and training structure for 

program teachers and staff. The program is mainly made up of part-time 

instructors and AmeriCorps members and as full-time opportunities arise for 

part-time staff and the AmeriCorps members’ service year ends, the program 

sees routine annual turnover. The program’s development structure has grown 

to include: 

a. A dedicated, at minimum, week of orientation for new and returning part-

time instructors with a focus on review of grants, program goals and 

services, expectations. This orientation also includes soft skills such as 

establishing leadership roles, team communication, time management, etc.  

b. A dedicated orientation for AmeriCorps members who begin their service 

year in early September. 

c. Within both dedicated training periods, staff participate in a mandatory 

cultural orientation, Teach English as a Second Language, behavior 

management, First Aid certification, and being a mentor. 

d. Whole team (full time Coordinators, part-time instructors, AmeriCorps 

member) review of orientations, program and day-school expectations, 

roles, and school rules and student safety.  

e. Program has enhanced team trainings happening throughout the school 

year such as Trauma Informed Care, Mental Health First Aid, 

Interpretation workshops (for School Liaisons).  

2. Continually upgraded enrichment services to mirror student and parent needs 

with a focus on a Bridge curriculum. This curriculum is dedicated to supporting 

students as they begin to look toward graduating from one grade school to 

another—Elementary to Middle School, or Middle School to High school. Built 

into the curriculum are enrichment sessions based on skills associated with the 

next grade school, including topics such as “the role of a guidance counselor,” 

“how to pick your class schedule,” “standardized tests,” and “note taking,” with a 

final session where students visit a middle school, high school, or college. This 

curriculum has supported the program and students by (a) addressing 

transitioning stress; (b) implementing intentional life skills; and (c) 21st CCLC 

program recruitment for students entering the following grade school. 

3. Improved data collection of 21st CCLC documentation both directly from 

participants and from the school system. Program staff have also provided 

improved program outreach—advertising 21st CCLC parent workshops, advisory 



  3 

Georgia State University Center for Evaluation and Research Services 

councils, and other after-school events, leading to increased stakeholder 

attendance at those events. 

4. Secured robust community partnerships from life skills to community 

leadership. For example, DeKalb Youth services through DeKalb County has 

provided our students with Mental Health (Project 180), leadership for middle 

grade boys (Rise Up) and girls (Girls Clubhouse).   

5. Implemented sessions named “Student Mentoring” in which 1 or 2 students are 

paired with one after school teacher for the entire year as a mentor pair or small 

group. Student mentoring sessions allows students to have individualized and 

uninterrupted time to work on what the student needs each week such as extra 

homework support, project completion, goal setting, or a space to speak freely 

about what they are confronting in their educational journey. The program has 

received overwhelmingly positive feedback from students who mention that 

they feel that they can trust their teachers and that they value having a space to 

express. We hope to continue these sessions in the 2021-22 school year.  

1.3 Program Goals and Objectives 

The goals, objectives, and activities of Pathways to Bright Futures are 

summarized in Table 1. 

Table 1. Bright Futures Program Goals and Objectives 

Measurement Tools Activities Timeframe 

Goal 1. Improve Academic Achievement 

Objective 1a. The average annual increase of literacy levels for Regularly Participant Students (RPS) in 

the Afterschool Program will be 3 or more levels on Reading A to Z or a similar increase on a 

complementary curriculum to be determined for older, more advanced readers. 

Reading A to Z Weekly small-group literacy intensives 3 assessments over year 

Assessment tool for more 

advanced readers 

Daily individualized literacy support and 

GSE-aligned ELA tutoring 

3 assessments over year 

Objective 1b. 100% of K-2 students who are working on letter recognition and sight words will 

demonstrate increased acquisition of English letter and sight word recognition. 

Letter Recognition 

Assessment 

Daily small-group literacy intensives Pre-/post- assessments over 

year 

Dolch Sight Words 

Assessment 

Daily individualized literacy support and 

GSE-aligned ELA tutoring 

Pre-/post- assessments over 

year 

Objective 1c. 100% of RPS will receive daily GSE-aligned tutoring in small groups for core content 

areas. 

(1) Attendance records Daily comprehensive tutoring in core 

subjects 

Year-long 
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Measurement Tools Activities Timeframe 

(2) Participant survey 

regarding students’ 

access to homework 

assistance 

Objective 1d. 90% of RPS demonstrate an increase in confidence in their ability to navigate American 

schooling and understanding of academic expectations. 

Student survey or pre-

/post-tests, professional 

observation 

(1) Daily individualized tutoring, 

homework help 

(2) Cultural orientation activities 

designed to promote English 

language development and 

knowledge of U.S. school system 

expectations 

Pre-/post- assessments over 

year 

Objective 1e. This objective applies to summer 2021 activities, which are not addressed in this report. 

Objective 1f. RPS will demonstrate greater than average gains in GA Milestones scores as compared to 

English Learner students in the same grades at each site. 

GA Milestones EOC and 

EOG scores 

(1) Daily individualized literacy support 

and GSE-aligned ELA tutoring 

(2) Daily individualized tutoring, 

homework help 

Test scores provided by school 

administration in April/May 

2021 

Objective 1g. 60% of RPS will show one step positive improvement from one performance band to 

another on the ACCESS test for English Learners. 

ACCESS test scores (1) Weekly small-group literacy 

intensives 

(2) Daily individualized literacy support 

and GSE-aligned ELA tutoring 

Test scores provided by school 

administration in April/May 

2021 

Goal 2. Youth Development: Provide social adjustment and therapeutic support 

Objective 2a. This objective applies to summer 2021 activities, which are not addressed in this report. 

Objective 2b. This objective applies to summer 2021 activities, which are not addressed in this report. 

Objective 2c. This objective applies to summer 2021 activities, which are not addressed in this report. 

Objective 2d. 100% of RPS will participate in activities designed to empower them and build 

enthusiasm for learning. 

Student survey, 

attendance logs 

(1) Character education lessons 

(elementary & middle school) 

(2) Empowerment lessons (high school) 

(3) Educational field trips 

(4) STEAM activities 

Year long 

Goal 3. Empower refugee families to engage in students’ academic achievement and social 

adjustment. 

Objective 3a. 65% of RPS families referred for English language services will participate. 

Collection of proofs of 

participation 

(1) Families are informally assessed via 

engagement consultations and referred to 

services via New American Pathways, 

Inspiritus, or another provider. 

(2) Families who participate in English 

services will attend per the guidelines of 

the English program. 

Year-long 



  5 

Georgia State University Center for Evaluation and Research Services 

Measurement Tools Activities Timeframe 

Objective 3b. 75% of elementary and middle school RPS families will make changes to home 

environment, including setting up a study area, checking student work, promoting literacy or 

integration of another strategy for which the home liaisons advocated. 

Parental Engagement 

Survey 

(1) During home visits, liaisons will 

assess home environment and work with 

parents to make improvements, creating 

studying space for students, establishing 

homework routines, setting home library, 

and practicing parenting behaviors that 

reinforce good learning habits. 

(2) Promote literacy by taking parents to 

the local library, familiarizing them with 

the resources and getting a library card. 

(3) Educating parents how to select the 

book on student’s Lexile reading level 

Year-long; fall assessment and 

spring assessment 

Objective 3c. 100% of high school RPS’ parents will have a graduation plan in place for their student. 

Checklist of graduation 

plans for high school RPS 

Through home visits and consultations, 

the CHS Site Coordinator will 

collaborate with families and students to 

develop a graduation plan to be 

implemented by the student and family. 

Ongoing student and family supports are 

aligned to the contents of each plan. 

Graduation plans completed 

and collected by May 2020. 

Objective 3d. 80% of RPS will demonstrate an increase in competencies in 1 or more domains of 

Parental Engagement Survey. 

Parental Engagement 

Survey 

(1) Home visits and family consultations 

(2) Referrals for family services 

(3) Translation services and supports at 

parent-teacher conferences, school 

events, etc. 

Initial parent surveys in 

Oct 2019; final assessments 

canceled by CoViD-19 

shutdown  

Objective 3e. This objective applies to summer 2021 activities, which are not addressed in this report. 

Objective 3f. RPS promote to the next grade on time. 

Report of promotion 

provided by school 

(1) Families receive ongoing translation 

and support services to access school 

information. 

(2) Families receive parent-teacher 

conference participation support and 

translations. 

(3) CHS families and students 

collaborate with Site Manager to create 

graduation plans. 

(4) Resources and references for 

academic family support provided on an 

as-needed basis to families. 

(5) Family participation in after-school 

programming. 

Year-long 
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EVALUATION OVERVIEW AND DATA SOURCES 

2.1 Overview 

The Center for Evaluation and Research Services (CERS) is the independent, 

third party evaluator for the Bright Futures program. A part of the Georgia State 

University College of Education & Human Development, CERS supports faculty, 

students, and other educational agencies with proposal and budget development, 

research design, and external evaluation. CERS is currently evaluating multiple large 

federal grants and has personnel with over 30 years of grant experience combined 

at the local, state, and federal levels.  

In fall 2020, New American Pathways accepted CERS’s bid to provide evaluation 

for the Bright Futures 2020-2021 academic program. The main purposes for the 

evaluation have been (a) to provide detailed information about the continuing 

program implementation to the program director and site facilitators and (b) to 

assess the progress of the program in meeting the goals and objectives as outlined in 

the grant proposal during this year of implementation. 

2.2 Data Sources 

The summative evaluation of the Bright Futures program relies heavily on 

documentation of program data in CAYEN software, reporting software selected by 

the granting agency, Georgia Department of Education. Additionally, the evaluation 

team relied on site observations conducted during the academic year, once during 

fall and once during spring, and on interview data collected from the site facilitators 

in conjunction with those site observations. The partnering agencies—New 

American Pathways and Inspiritus—have also provided information to address 

some of the summative evaluation components. Specific information about data 

sources is provided in each reporting section of this report. 
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STUDENT ATTENDANCE AND ENROLLMENT 

3.1 Program Participation 

 

As shown in Figures 1 and 2, the Pathways to Bright Futures program had a 

target enrollment of 155 students for the 2020-2021 school year, and it enrolled 

146 students in the fall and 157 students in the spring. Of these, 83 students in the 

fall and 103 students in the spring attended the program at one of four school sites 

for 30 days or more. These are considered “active participants.” 

Total number of participants (who attended at least once during spring term) for 

each school is as follows: Jolly Elementary School (39); International Community 

School (23); Freedom Middle School (56); and Clarkston High School (21). 

 

 

Figure 1. Fall 2020 enrollment and participation. 
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Figure 2. Spring 2021 enrollment and participation. 

Site facilitators reported the move to online delivery as a strong challenge to 

students’ participating in the program, as they encountered technology problems, 

competition for resources at home, and family pressure for some high school 

students to seek employment while in-person school attendance was not required. 

Figures 3 and 4 compare program registrations and the number of active 

students for the previous academic year and the current academic year. The number 

of active students has declined substantially as the program, its students, and their 

parents have struggled with the COVID-19 shutdown this past year. 

 
Figure 3. Comparison of program registrations by site and total for 
2020 and (spring) 2021. Total for 2021 includes participants from 
International Community School, a new site for the 2020-2021 year. 
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Figure 4. Comparison of program registrations by site and total 
for 2020 and (spring) 2021. Total for 2021 includes participants 
from International Community School, a new site for the 2020-
2021 year. 
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Table 3. Gender, LEP, and NSLP Data of Student Participants (Spring 2021) 

Site Female Male LEP Status NSLP Status 

J.E.S. 26 23 31 40 
I.C.S. 18 6 14 24 

F.M.S. 35 28 18 25 

C.H.S. 8 13 5 21 

Total 87 70 68 110 

 

3.3 Average Daily Attendance 

The average daily student attendance for the 2020-2021 year was 25 

students for Jolly Elementary School, 16 at International Community School, 

28 at Freedom Middle School, and 4 at Clarkston High School. In comparison, 

for the 2019-2020 year, the average daily student attendance for Jolly 

Elementary was 44, 63 at Freedom Middle School, and 24 at Clarkston High 

School.  These data are provided by CAYEN. Both the decrease in daily 

attendance and program enrollment can be strongly linked to multiple 

barriers facing families this year. 

3.4 Program Barriers 

In response to the COVID-19 pandemic, DeKalb County Schools 

shutdown its schools in March 2020 and continued this practice through mid-

spring 2021. All Bright Futures after-school programming, which had taken 

place within their associated school buildings in the past, moved to online 

implementation, as did the schools themselves. In spring 2021, the schools 

began to move to a hybrid model with some students attending in person and 

some students attending online, with the goal of moving to an all in-person 

delivery as soon as safely possible. However, the schools remained closed to 

any after-school programming by external agents, such as the Bright Futures 

program.  
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Additionally, site facilitators reported a number of situational 

characteristics that provided significant challenges to providing the program 

this year. One of these was student fatigue: 

After the first few months of programming, in November 2020, the teams 

at both sites noticed that the students were exhausted and suffering from 

too much screen time [because] both day school and Afterschool being 

virtual. Originally, the students all logged on at 2:30 and logged off at 5:30. 

We met to discuss this and came up with the idea of altering the schedule 

so that students who did not have homework that day could log off and 

get some rest from the screen while the others stay to receive help with 

homework. After getting the go-ahead from 21st Century, we were able to 

make this change and began to quickly see real improvement. In addition, 

not having to supervise as many students freed up our staff to help 

students with homework more efficiently. –Site facilitator for Jolly 

Elementary School and International Community School 

The site facilitator also reported a technology-related challenge for students at 

Jolly Elementary School: 

At the beginning of March 2021, DeKalb County changed all of the 

students’ online IDs, meaning many of them could not access their 

Chromebooks to log into day or Afterschool, and their Verge accounts to 

do their work. While we were not able to get all of them, the Afterschool 

class teachers were able to help most of the students to figure out their 

new passwords and access their accounts again. –Site facilitator for Jolly 

Elementary School and International Community School 

And they identified unexpected staffing needs at International Community 

School, which joined the program this year: 

This year at ICS we had a lot of 4th and 5th grade students who needed a great 

deal of help with their homework. Even when all 4 staff members (including 

Youth Coordinator) were present at site, we struggled to get through all the 

students in the time allowed. The Lead Teacher at site met with the Youth 

Coordinator and suggested pulling AmeriCorps members from the other site to 

provide extra homework support, which we did. In addition, we worked with our 

Volunteer Engagement department who were able to set us up with regular 

volunteers who could also provide extra support. –Site facilitator for Jolly 

Elementary School and International Community School 
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With regard to all four sites, program staff report these additional 

challenges during the 2020-2021 academic year: 

Inconsistent access to good internet broadband for many families—

program staff continually worked with day school to request chrome 

books and hotspot access and spoke with parents to see if limiting movie 

or video game streaming in the home during day school and after school 

hours is possible. These conversations continued throughout the year. 

Unique family dynamics and responsibilities for older siblings enrolled in 

our program—especially in high school and middle school. Many of the 

older youth have had additional care giving and employment 

responsibilities because of parental job loss and child care loss. Program 

has tried to alter program schedules to reasonably accommodate students 

with these added stressors. 

Limited technology/digital knowledge, especially among parents. Because 

day school and after school were virtual this year, a huge educational 

burden was placed on parents. Program staff have continuously worked 

with youth and their parents so they may become acquainted with 

VERGE/Infinite Campus, Zoom, and other online programs through 

remote home visits and parent events. 

 

The Bright Futures program team routinely met to strategize alternative 

plans and processes to overcome these barriers and continue to serve as 

many stakeholders as possible. Meetings included, but not limited to: 

• Weekly discussions of low or dropping student participation and 

connecting with School Liaisons and parents to see the reasoning 

and how the program may support. 

• Communicating with schools and community groups for 

resources regarding improving internet connectivity and 

bandwidth.  

• Facilitating multiple parent events covering VERGE and other 

school online programs, digital literacy, and parental monitoring 

of technology. 
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• Provided multiple tablets and chromebooks for families who 

expressed that they had no technology in the home for their 

children. 

 

 

All persons in photos have media release on file and all names have been covered for privacy. 
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PROGRAM OPERATION 

4.1 Program Schedule 

 

This report reviews program operations and outcomes for the 2020-2021 

academic year. Program operation times are presented in Table 4. In cases where 

the school’s day extended later into the afternoon and evening, Bright Futures staff 

adjusted their schedule to accommodate these changes when they occurred. To 

make up any lost hours throughout the year, the program extended beyond its 

original end-date as DeKalb County Schools extended their final school day to 

May 26, 2021. 

Table 4. Summary of Program Operations 

Site 
Total No. of Weeks 

Open 

Average No. of 
Days per Week 

Open 

Average No. of 
Hours Per 

Week 
J.E.S. 31 3.90 12.17 

I.C.S. 31 4.39 8.10 

F.M.S. 31 4.55 9.8 

C.H.S. 29 4.38 10.14 

Source: APlus Information System. Summer hours are not 
captured in this assessment. 
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4.2 Activities Offered 

Activities listed in Table 5 were delivered online. 

Table 5. Types of Activities Offered 

Activity Description Objective(s) 
Homework 

Help 
Students receive small group and individual homework 
support by after school teachers 

Objectives 
1.3, 1.6 

Literacy 
Support 

Students participate in individual or small group reading 
groups led by after school teachers. The group partici-
pates in guided reading and literacy games based on 
students’ reading level. 

Objectives 
1.1, 1.2, 1.7 

CORE Students participate in small group or whole group 
activities based on CORE subjects (Math, ELA, Science, 
STEAM) led by after school teachers.  

Objectives 
1.3, 1.6 

Arts & 
Crafts 

Students participate in guided lessons or projects on art 
and craft techniques and arts based on worldwide 
cultures. General art materials are provided to students 
prior to activity, and students will participate live with 
teachers in creating their artwork/project.  

Objective 
2.4 

Brain 
Break 

Students participate in short, guided physical activities 
to take a break from the screen for virtual programming. 

Objective 
2.4 

BRIDGE Students participate in sessions, including field trips 
focused on societal adjustment, preparation for summer 
and next school year, and student goals. Topics focus on 
appropriate transition to the next grade level. 

Objectives 
2.1, 2.4; 3.3, 
3.6 

Character 
Education 

Students will participate in activities and discussions 
that focus on positive self-improvement, communi-
cation, adjustment, etc. Topics may include healthy 
friendships, conflict resolution, diversity and inclusion, 
and social adjustment. 

Objectives 
2.4; 3.6 

Community 
Impact 

Students participate with community partners and 
organization who facilitate activities that foster 
community engagement and supplemental learning 
outside of school. Topics include mental health and 
conflict resolution/transformation.  

Objective 
2.4 

Student 
Clubs 

Students participate in weekly project-based clubs that 
focus on topics of student interest, such as student 
government, visual arts, journalism, languages. 

Objective 
2.4 
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Activity Description Objective(s) 
Student 

Mentoring 
Students are assigned to one after school teacher who 
will mentor and meet with student weekly. The 
mentorship focuses on student check-in, additional 
homework support, goal setting, and a space for 
students to speak with a trusted teacher. 

Objectives 
2.1, 2.4 

Teamwork 
Time 

Students participate in guided games that focus on 
teamwork and getting to know their peers. Games 
include virtual word searches or puzzle activities, trivia 
based on CORE subjects (ex: Jeopardy), literacy and 
comprehension games (ex: charades or hot seat), or 
introduction games (ex: “never have I ever” or “this or 
that”). Teamwork time will be divided into two times, 
Intro (beginning of program) and Closing (prior to end 
of program) each day for some sites. 

Objective 
2.4 

Source: Agency Reporting. 
 

 

All persons in photos have media release on file 

and all names have been covered for privacy. 
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QUALITY OF STAFFING 

Students at each site were served by staff members from either New American 

Pathways (elementary school, middle school) or Inspiritus (high school). As 

identified in CAYEN, the number of staff at each site was as follows: 13 at Jolly 

Elementary School; 5 at International Community School; 12 at Freedom Middle 

School; and 3 at Clarkston High School. Elementary school and middle school 

students were supported by AmeriCorps volunteers, while high school students 

were supported by college interns placed through Inspiritus. All programs were 

supported by community volunteers, family liaisons, and representatives of partner 

organizations. None of the staff are certified teachers who teach at the school sites. 

The student-to-staff ratio at each site based on average daily attendance is 2:1 at 

Jolly Elementary School; 3:1 at International Community School; 2.3:1 at Freedom 

Middle School; and 1.3:1 at Clarkston High School. Table 6 presents the student-to-

staff ratios for specific program activities by school tier. 

Table 6: Student-to-Staff Ratio by Activity 

Activity Ratio (ES) Ratio (MS) Ratio (HS) 
Homework Help* 10:1 8:1 10:1 
Literacy Support** 10:1 8:1 10:1 
CORE*** 10:1 8:1 10:1 
Arts & Crafts 10:1 8:1 10:1 
Brain Break 10:1 8:1 10:1 
BRIDGE 10:1 8:1 10:1 
Character Education 10:1 8:1 10:1 
Community Impact 10:1 8:1 10:1 
Student Clubs*** 10:1 8:1 10:1 
Student Mentoring**** 10:1 8:1 10:1 
Teamwork Time 10:1 8:1 10:1 

Source: Agency Reporting. 
* 1:1 to 5:1 (individual and small-group activity). 
** 1:1 to 7:1 (individual and small-group activity). 
*** 1.1 to 10:1 (individual and small-group activity). 
**** 1.1 (individual activity) 
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Table 7. Professional Development for Program Staff 

Training Topic Duration Attendance and date Date 
Professional Inter-
preters in Education 
Conference 

7 hrs 4 School Liaison staff members 
attended 

Aug 4, 2020 

First Response CPR 
certification course 

3 hrs All program staff, including 
afterschool, school liaisons, and 
AmeriCorps members attended. 

Aug 26, 2020 

Program Orientation 
and Cultural 
Competency 

2 hr 
training; 
total: 
4 hrs 

All program staff, including 
afterschool, school liaison, and 
AmeriCorps members, attended 
two, two hour orientations--one 
in September and one follow up 
in February. 

Sept 1, 2020 
Feb 12, 2021 

Behavior Manage-
ment and managing 
the classroom 

3 hrs 
training; 
total 
6 hrs 

All program staff, including 
afterschool, school liaisons, and 
AmeriCorps members attended 
two, three hour trainings. 

Aug 27, 2020 
Jan 5, 2021 

First Response CPR 
certification course 

3 hrs All program staff, including 
afterschool, school liaisons, and 
AmeriCorps members attended. 

Sept 3, 2020 

Remote/Virtual 
programming 

2 hrs All program staff, including 
afterschool, school liaisons, and 
AmeriCorps members attended. 

Oct 9, 2020 

NAMI—Trauma and 
Its Effect 

2.5 hrs Total of 8 program members, 
including afterschool and school 
liaison staff, and AmeriCorps 
members, attended the 2.5 hour 
TIC session. 

Oct, 22, 2020 

Teaching ELLs both 
in the digital space 
and out 

2.5 hrs All after school program staff and 
AmeriCorps members attended 

Jan 8, 2021 

Youth Mental Health 
First Aid certification 
course 

8 hrs All after school program staff and 
AmeriCorps members have 
obtained certification (com-
pleted annually) for this course 
in February. 

Feb 25, 2021 

NATCON 2021 
Conference  

18 hrs 
over 3 
days 

7, Bright Futures staff 
participated in May 2021. 

May 3-5, 2021 
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OBJECTIVE ASSESSMENT 

The status of each of the program objectives for the 2020-2021 school year is 

summarized below. 

Objectives Status Comments 
Objective 1a. The average annual increase of 
literacy levels for Regularly Participant 
Students (RPS) in the Afterschool Program will 
be 3 or more levels on Reading A to Z or a 
similar increase on a complementary 
curriculum to be determined for older, more 
advanced readers. 

Not 
Met 

Elementary Schools:  
2.97 levels 

Middle School: 
2.68 levels 

High School: 
0.78 grade levels 

Objective 1b. 100% of K-2 students who are 
working on letter recognition and sight words 
will demonstrate increased acquisition of 
English letter and sight word recognition. Met 

Mean score increase 
for sight words: 49.96 
(N=28) 

Mean score increase 
for letter recognition: 
16.56 (N=18) 

Objective 1c. 100% of RPS will receive daily 
GSE-aligned tutoring in small groups for core 
content areas. 

Met 
Homework assistance 
in core content areas 
provided daily. 

Objective 1d. 90% of RPS demonstrate an 
increase in confidence in their ability to 
navigate American schooling and understanding 
of academic expectations. 

Not 
Met 

No. of students 
showing increase on 
Student Attitude 
Survey: 63.1% 

Objective 1f. RPS will demonstrate greater than 
average gains in GA Milestones scores as 
compared to English Learner students in the 
same grades at each site. 

Not 
Met 

Milestones data 
received for I.C.S. 
students, but not yet 
received from school 
sites. Will be 
addressed in follow up 
report in August 2021 

Objective 1g. 60% of RPS will show one step 
positive improvement from one performance 
band to another on the ACCESS test for English 
Learners. 

Not 
Met 

ACCESS data received 
for I.C.S. students, but 
not yet received from 
school sites. Will be 
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Objectives Status Comments 
addressed in follow up 
report in August 2021 

Objective 2d. 100% of RPS will participate in 
activities designed to empower them and build 
enthusiasm for learning. 

Met 
Students received 
weekly enrichment 
activities. 

Objective 3a. 65% of RPS families referred for 
English language services will participate. 

Met 
100% participation 

Objective 3b. 75% of elementary and middle 
school RPS families will make changes to home 
environment, including setting up a study area, 
checking student work, promoting literacy or 
integration of another strategy for which the 
home liaisons advocated. 

Met 

96% of surveyed 
parents showed 
increase in score on 
Domain IV of parent 
engagement survey 

Objective 3c. 100% of high school RPS’ parents 
will have a graduation plan in place for their 
student. Met 

100% of RPS high 
school students have 
graduation check lists 
with Parent 
involvement noted 

Objective 3d. 80% of parents of RPS will 
demonstrate an increase in competencies in 1 
or more domains of Parental Engagement 
Survey. 

Met 

96% of surveyed 
parents showed 
increase in score on 
Domain IV of parent 
engagement survey 

Objective 3f. RPS promote to the next grade on 
time. 

Met 
All RPS promote to the 
next grade. 

Objectives that only pertain to the summer program (which is not a subject of this 
evaluation) have been omitted from this table. 

N/A. Program is unable to measure progress on standardized assessment because results 
have not yet been released. 
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6.01 Objective 1a 

The average annual increase of literacy levels for Regularly Participant Students 

(RPS) in the Afterschool Program will be 3 or more levels on Reading A to Z or a 

similar increase on a complementary curriculum to be determined for older, more 

advanced readers.  

Table 8 shows the averages for elementary school students and middle school 

students. Literacy data for two high schools showed a notable increase for one 

student and a slight decrease for the other student. The objective was not met. 

Literacy assessments were completed virtually through Zoom breakout rooms, 

which were not ideal. There is great value to both students and facilitator when 

facilitating assessments in person as opposed to virtually. Barriers such as internet 

connectivity, background noise, and quality of visual/audio can lead to margin of 

errors.  

Table 8. Averages for Increase in Reading Levels for Elementary and Middle 
School Students 

Tier Mean Median Mode 

Elementary 2.97 2 1 

Middle 2.68 2 0 

 

6.02 Objective 1b 

100% of K-2 students who are working on letter recognition and sight words will 

demonstrate increased acquisition of English letter and sight word recognition. The 

program assessed elementary school participants’ sight words and letter recogni-

tion at three times during the year. For the purposes of this assessment, the first 

score was subtracted from the third score to determine the rate of increase in 

literacy level. If the participant did not have a first (initial) score, the second 

(midyear) score was subtracted from the third score to determine the rate of 

increase. If the participant did not have a third (year-end) score, the first score was 

subtracted from the second score. Participants with just one score were not 

included in this summary. All students showed an increase in scores for sight words 
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(Mean increase 49.96 for 28 students) and letter recognition (Mean increase of 

16.56 for 18 students). The objective was met. 

6.03 Objective 1c 

100% of RPS will receive daily GSE-aligned tutoring in small groups for core 

content areas. The program provided homework assistance to all attending 

participants each program day, typically using break-out rooms to create small 

groups. During this time staff, AmeriCorps members, volunteers, and interns work 

with students in small groups or individually with the hope to complete homework 

for that day. Program teachers are trained to only breakdown homework directions, 

topic vocabulary, and re-enforce what students have been taught during day school 

hours to ensure that students understand their homework assignment and 

complete. This objective was met. 

6.04 Objective 1d 

90% of RPS demonstrate an increase in confidence in their ability to navigate 

American schooling and understanding of academic expectations. The purpose of 

this attitude survey is for program staff to gauge each student’s attitude, knowledge, 

and opinion on school, after school, and education in general. Students complete the 

survey three times each year, when student first arrive to the program, mid-way 

point in the year, and at the end of the year. Results from the Student Attitude 

Survey (See Section 7.2) for 65.4% of elementary school students and 58.5% of 

middle school students show a (positive) increase in their attitude toward school 

and learning. Overall, 63.1% of students showed an increase in their attitude survey 

score. A number of students expressed disdain regarding online learning in the 

open-ended response items on the survey, and this may have translated into 

negative attitudes toward their schooling experience this past year. The objective 

was not met. 

6.05 Objective 1f 

RPS will demonstrate greater than average gains in GA Milestones scores as 

compared to English Learner students in the same grades at each site. The program 



  23 

Georgia State University Center for Evaluation and Research Services 

has received Milestones data for its participants at International Community School 

only. According to the program’s Data and Reporting Analyst, “Standardized test 

scores for our other sites (Jolly, Freedom, and CHS) have not yet been received by 

the state and returned to the schools. We have been in contact with the Principal at 

Jolly, Head Counselor at Freedom, and Main Data Contact at CHS, and each have 

notified us that they have not yet received test scores and thus are unable to share 

them with our program at this time. We will continue to work to obtain them.” An 

updated report will be submitted in August 2021.The objective is not measurable at 

this time. 

6.06 Objective 1g 

60% of RPS will show one step positive improvement from one performance band 

to another on the ACCESS test for English Learners. The program has received 

ACCESS data for its participants at International Community School only. According 

to the program’s Data and Reporting Analyst, “Standardized test scores for our other 

sites (Jolly, Freedom, and CHS) have not yet been received by the state and returned 

to the schools. We have been in contact with the Principal at Jolly, Head Counselor at 

Freedom, and Main Data Contact at CHS, and each have notified us that they have 

not yet received test scores and thus are unable to share them with our program at 

this time. We will continue to work to obtain them.” An updated report will be 

submitted in August 2021.The objective is not measurable at this time. 

6.07 Objective 2d 

100% of RPS will participate in activities designed to empower them and build 

enthusiasm for learning. The program provided weekly academic and enrichment 

activities that supplemented their day-school learning activities, provided them 

environments to socialize and build friendships with others, and allowed them to 

use their learning in games and entertaining competitions. The objective was met. 
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6.08 Objective 3a 

65% of RPS families referred for English language services will participate. During 

the 2020-2021 academic year, one parent was referred to English language services, 

and they did access those services. This objective was met. 

Family liaisons also referred parents to external sources for assistance in a 

variety of other areas, including food distribution, energy and internet assistance, 

enrollment at International Community School, and child citizenship. Twenty of 

these 26 additional parents (77%) followed through with their referrals. 

6.09 Objective 3b 

75% of elementary and middle school RPS families will make changes to home 

environment, including setting up a study area, checking student work, promoting 

literacy or integration of another strategy for which the home liaisons advocated. Of 

88 parents who completed the parent engagement survey twice during the year, 86 

parents (98%) showed an increase in their scores for Domain IV (Home Learning 

Environment and Literacy). This objective was met. 

6.10 Objective 3c 

100% of high school RPS’ parents will have a graduation plan in place for their 

student. The program provided graduation check lists signed by graduating seniors 

as evidence of graduation plans for the student who graduated this year. There were 

also additional plans for underclassmen students. The check lists include ensuring 

the student and parent attend a meeting with the school counselor, begin 

community service hours, prepare and complete standardized tests, apply for 

scholarships, etc. All families met in August 2020 to go over graduation plans and 

expectations. These tasks follow students up until they graduate.  The objective was 

met.  
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6.11 Objective 3d 

80% of parents of RPS will demonstrate an increase in competencies in 1 or more 

domains of Parental Engagement Survey. Of 88 parents who completed the parent 

engagement survey twice during the year, 86 parents (98%) showed an increase in 

their scores for Domain IV (Home Learning Environment and Literacy). This 

objective was met. 

6.12 Objective 3f 

RPS promote to the next grade on time. All students who attended school 

regularly during the year are promoted to the next grade level for fall. This objective 

was met. 
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OBSERVATIONS 

7.1 Teachers Surveys 

At each school, teachers of participants in the Bright Futures program were 

invited to provide feedback regarding how these students were performing in their 

classes during the day. Table 9 summarizes teachers’ responses regarding student 

performance. Teachers had the option of identifying students as “Did not need to 

improve,” and those students are excluded from the summary in the table. Following 

the table are figures showing the responses for each item by school site. 

Table 9. Summary of Teachers Survey Responses for All Sites 

Item Improvement No Change Decline 
Turning in their homework on time 92.55% 4.26% 3.19% 

Completing homework to your satisfaction 95.74% 2.13% 2.13% 

Participate in class 78.72% 17.02% 0.00% 

Volunteering 50.00% 51.06% 0.00% 

Attend class regularly 63.83% 19.15% 5.32% 

Is attentive in class 72.34% 20.21% 2.13% 

Behaving in class 40.43% 14.89% 1.06% 

Academic performance 96.81% 4.26% 4.26% 

Come to school motivated to learn 62.77% 29.79% 1.06% 

Get along with other students 35.11% 15.96% 0.00% 

Note. N = 105. Prompt: “To what extent has the student changed . . .” 
Source: CAYEN. 
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Figure 5. Teachers survey responses for Jolly Elementary School (N = 33). 

 
Figure 6. Teachers survey responses for International Community School (N = 21). 
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Figure 7. Teachers survey responses for Freedom Middle School (N = 46). 

 
Figure 8. Teachers survey responses for Clarkston High School (N = 5). 
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7.2 Student Surveys 

Student program participants completed a 6-item student survey to provide 
feedback about the program. These results are presented in Figures 8, 9, and 10 
below. Results suggest that students most strongly see the program as providing 
them help with their homework, providing them opportunities to make new friends, 
and making them feel better about themselves (self-esteem). Overall, the students 
responded positively to all six of the survey items. 

 

 
Figure 8. Student survey results for elementary school participants. 
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Figure 9. Student survey results for middle school participants. 

 
Figure 10. Student survey results for high school participants. 
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Parent Surveys 

78 parents of enrolled youth in Bright Futures programming were provided 
feedback through 21st Century surveys. Survey questions touched on how the 
program has impacted their child’s support with completing homework, 
improvement in behavior, reading, and math subjects as well as overall satisfaction 
with 21st CCLC programming this year. Results suggest that parents strongly see the 
program as being a positive resource for their children and the majority of parents 
indicated they are either somewhat satisfied or very satisfied with 21st CCLC 
programming. Overall, parents responded positively to all seven of the survey items. 

 

 

 

 

 

 

 

 

 
 
Figure 11. Number of parents who responded “Strongly Agree” to the above questions 
regarding academic support and behavior. Elementary (ES) had a total of 30 parents 
surveyed, Middle School (MS) 44 parents, and High School (HS) had 4 parents. 

 

 

 

 

 

7.3 

0 5 10 15 20 25 30 35 40 45

Program is helping my child to complete homework on time

Program is helping my child's behavior improve

Program is helping my child's reading improve

 Program is helping my child's math skills improve

Parent Response: "Strongly Agree"

HS MS ES



  32 

Georgia State University Center for Evaluation and Research Services 

 

 

 

 

 

 

 

 

 

Figure 12. Number of parents who responded “Very Satisfied” to the above question. 
Elementary (ES) had a total of 30 parents surveyed, Middle School (MS) 44 parents, and 
High School (HS) had 4 parents. 

Parent Comment reported by School Liaisons: 

“I am so grateful to you and to teachers who help my children a lot” (Elementary parent) 

“I thank the teachers who had my children apply for scholarships and clubs…I know that 
(they) are out of trouble and working hard on homework” (Middle School & Elementary 
parent) 

“It was (My children’s) first year of school ever and we were so scared. I thank you for 
resources, help, and checking on my family. I can see how much you love us” (Elementary 
parent) 
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7.2 Student Attitudes 

Program staff reported a mean increase of 7.11 percentage points on the student 

attitude survey for elementary school students (N = 81) and a mean increase of 5.68 

percentage points for middle school students (N = 41). Figure 13 shows survey 

results compiled from surveys sent to the evaluation team. 

 
Figure 13. Quantitative responses to student survey at Jolly Elementary School, 
International Community School, and Freedom Middle School. 

The student surveys included four open-ended items. Responses for these items 

are summarized thematically below. When more than one response was provided, 
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(2). Students at International Community School responded entertainment (8), 
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(2), chores (1), arts and crafts (1), engage with family (1), eat (1), and “going on 

discord to help proofread or translate” (1). 

What is your favorite thing about after school? Students at Jolly Elementary 

school responded art (10), parties/dances (7), homework (2), math (2), reading (2), 

Quizzizz (2), Dojo prizes (2), movies (2), and the staff (1). Students at International 

Community School responded games (9), homework help (3), friends (2), Kahoot 

(2), lessons (1), clubs (1), mentoring (1), movies (1), reading (1), and making slime 

(1). Students at Freedom Middle School responded the staff (8), homework help (6), 

friends (5), outside play (4), games (2), learning (2), candy (1), art (1), and reading 

(1). Several students noted that their enjoyment of outside play was before the 

pandemic. 

What do you not like about after school? Only a few students at each site 

provided responses to this item. At Jolly Elementary School, eight students did not 

like the virtual/online delivery of the program, and two complained about computer 

fatigue. One student did not like drawing, and another student did not like lessons. 

At International Community School, two students described technology problems, 

one student complained of fatigue, one student did not like doing crafts, and one 

student felt the program was too short. At Freedom Middle School, one student did 

not like the practice for the Milestones assessment, one student did not like “how 

long it is,” one student did not like “calling parents when you get in trouble,” and one 

student did not like when the program activities were not fun. One student did not 

like “when I don’t get a teacher to help me with homework” and “bullies.” 

What would you change about after-school for next year? Students at Jolly 

Elementary School suggested having the program in person instead of online (4), 

field trips (3), outside play (3), and treasure box (2). Students at International 

Community School suggested having the program in person (4), making the 

program longer (1), providing more time for homework (1), providing “more 1:1 

time with teachers” (1), and “being respectful and not saying anything bad” (1). 

Students at Freedom Middle School suggested more club options, including having 

the program in person (3), cooking (2), outside play (2), field trips (2), better food 

options (2), length of the program (2), more time for homework help (1). One 

student suggested, “Whenever a student enters after school, they should be 

greeted.”  
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7.3 Site Observations 

Over the academic year, the external evaluation team observed the online 

programs at each of the four school sites twice, once in the fall and once in the 

spring. The evaluators found the program staff to be enthusiastic and friendly in 

their interactions with students. In several cases, parts of the lessons consisted of 

academic games/contests through online platforms, where program staff 

encouraged participation and lauded success while also providing support to 

students who may have been struggling with the activity.  

During the fall observations, staff and students struggled with aspects of the 

technology they were using, leading to short delays in program delivery. By spring, 

fewer such problems occurred, and it was evident that the staff and the students had 

grown more comfortable using the technology. When problems did occur during the 

spring visit, the program staff or other students provided advice to the student who 

was having trouble so that they could resolve the problem.  

Program staff made effective use of break-out rooms for homework assistance, 

so students could join the room associated with the subject area they needed 

assistance in. Additionally, students who did not need to complete homework but 

wanted to participate in activities could do so without disturbing those getting 

homework assistance. 

Throughout the year, program staff improved virtual activities greatly and 

remained active, creative, and enthusiastic throughout activities. Small group 

projects were heavily facilitated during virtual lessons with program staff doing 

monthly afterschool material drop offs at the family’s home. These materials were 

provided well in advance and teachers had the same or similar materials at home; 

this practice fostered collaboration and togetherness even through screens.  
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7.4 Success Stories 

Despite the hardships of working through the pandemic shutdown, which 

disrupted the school environment for the student participants and also disrupted 

many students family and community relationships, the program staff at the Bright 

Futures sites reported a number of success stories they observed over the 2020-

2021 academic year. Some of these are described below, organized by school site. 

Jolly Elementary School 

Student Growth. A fourth grade student at Jolly arrived in Georgia in 2019 from 

central Africa. When she first arrived, she was very shy and withdrawn and missing 

family who were still in Africa. It was sometimes difficult to get her to participate in 

program activities as she would often just want to sit by herself. Fast forward to 

2021, and this student was just nominated for Student of the Year in Class 3. She has 

worked so hard since she has been in our program; advancing 13 reading levels 

since she started in 2019, and always staying after lessons to work on her home-

work. Socio-emotionally, she has really come out of her shell. She loves basketball 

and is a big fan of the Atlanta Dream WNBA team. She wants to play in the WNBA 

when she is older 

A 2nd grade student was a new arrival in Summer 2019. She and her brother 

were the only Spanish-speaking students in our program at the time, and she was 

extremely shy and quiet. In addition to advancing 5 reading levels, she has started to 

speak out in class over the past year, always eager to share her drawing or 

contribute an answer. This is an enormous change and also earned her Student of 

the Year for Class 2 for her participation, work ethic, and budding leader.  

Success Dance Club. Jolly had an amazing dance club led by an amazing 

volunteer dancer. Thanks to a connection that came from our colleagues at the 

middle school site, our dance volunteer joined our Zoom site once a week to lead a 

dance class for the students. She chose one of their favorite TikTok dances for them 

to learn, Renegade, and the students absolutely loved it. The volunteer and dance 

club was able to get some of our less enthusiastic students up and moving, which 

has been a major challenge during virtual learning. 

Bridge to Next Grade. New AP middle school program team hosted our 5th 

grade students, virtually during after-school hours. During this session, select 

middle school 8th graders spoke with the Jolly 5th graders about the transition from 
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elementary school and what to expect in middle school. The students, who asked 

some great questions, really appreciated the experience and found it helpful in 

calming some of their nerves as they move up to 6th Grade.  

 

International Community School 

Family Support Liaison Services. One family support liaison, who works part 

school liaison and part after-school instructor at ICS, has supported one family with 

a successful rise during the 2020-21 school year. They were new arrivals, resettled 

by New American Pathways in 2019. This family has 2 students in ICS afterschool 

and we have watched their son excel in after-school from speaking limited English 

in the beginning of the school year to reading at a B reading level, counting to 100, 

and regularly submitting his homework using the computer. The daughter has had 

difficulties completing her homework virtually, but by May of this year she has 

completed and submitted all of her homework on time. The son's impressive 

accomplishments won him the award of Student of the Year! Additionally, the family 

suffered from both COVID-19 and a case of bedbugs this year. New AP was able to 

provide them with community emergency funding so that they could purchase a 

new bunk bed for the children. The liaison also supported the mother in calling their 

apartment office and scheduled their bed bug extermination for them free of out-of-

pocket costs for them. (The apartment complex paid for it.) It has been an absolute 

joy serving this family and watching their children grow in our program. Their mom 

says she could not do it without the support of her liaisons and New AP. She said all 

of our help has meant the world to her. 

First-Year Program Success. The whole ICS program has been a success story 

this year. Starting a program at a new site always has its challenges, but starting and 

continuing virtually and during a pandemic posed many challenges. Thanks to the 

great team of teachers both at New AP and at the school itself, the program has had 

an amazing year. The students really bonded with their teachers and also with each 

other. This was particularly lovely to see when the students, some of whom had only 

attended virtual school at ICS, went back to in-person schooling with a ready-made 

friendship group to support them. 

Community Partnerships. Thanks to New AP’s Volunteer Engagement team, 

ICS students were fortunate to have several virtual volunteer groups visit them this 

year. One, from the Doctors Without Borders chapter at GA Tech, enjoyed their time 

with our students so much that several of the college students started volunteering 

with the group on a regular basis and are also interested in volunteering with our 
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Summer Camp program. This group focused on the basics of health and safety but 

has expanded to volunteer tutoring by supporting students in their reading and 

homework.  

Bridge to Next Grade. New AP middle school program team hosted our 5th 

grade students virtually during afterschool hours. During this session, select middle 

school 8th graders spoke with the ICS 5th graders about the transition from 

elementary school and what to expect in middle school. The students, who asked 

some great questions, really appreciated the experience and found it helpful in 

calming some of their nerves as they move up to 6th Grade. 

 

Freedom Middle School 

Family Support Liaison Services. During virtual learning, one 8th grade 

student had issues with his Chromebook and missed his classes several days, which 

affected his school attendance and communication with his daytime teacher and the 

school administration. The decision was taken by the school per their guidelines to 

withdraw the student school and the letter was mailed to his home. With a language 

barrier, a low level of technology, and lack of school system knowledge, the 

student's mother was so desperate and called their New AP school liaison needing 

assistance. The school liaison contacted the school counselor with the parent and a 

Parent Teacher Conference was set up to meet with the parent, the student's 

teachers, and school liaison, who supported with interpretation. During this 

conference, it was revealed that there was much misunderstandings due to the 

language barrier previously. After much advocacy by the school liaison and the 

parent, the school administration asked the parent to submit documents for re-

enrollment. The school liaison supported the parent in how to complete the 

documents and send  them electronically. The outcome was favorable: The student 

was registered again to Freedom, and his teachers and after school worked out a 

plan to help this students to reach his new goal, which was to pass the class and go 

to high school. 

Mentoring. During the pandemic, the program has provided one-on-one 

mentorship to the students. It has been a huge help to the students with all of the 

mental health challenges that they have faced this year. Every Friday was dedicated 

to mentorship sessions; throughout the year these sessions allowed us to notice the 

progress in students' emotional and social wellbeing, self-confidence, relationships, 

participation, and enthusiasm. 
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Dance Club. Our students and teachers established a dance club as a means to 

offer support to students' mental health and emotional wellbeing. The dance club 

has also given students an outlet to stay active even while taking classes from home 

and in from of a computer.  

Girls’ Empowerment. We established a girls’ empowerment initiative that is 

aimed at supporting girls with mental health and self-esteem issues. Throughout the 

year, we were able to see that it helped girls feel better about themselves and 

provide them with a sense of empowerment. 

Academic Development. We have seen tremendous academic development in 

the student's grades, which can be attributed to the time that is dedicated daily to 

homework help. Every teacher was assigned to work with a small group of students 

on their reading and assignments, and this semester we have seen that is has had a 

significant impact on student's academic progress. 

We have also seen positive improvements among literacy levels, this is especially 

the case for our students who started the year with lower literacy levels. We have 

been able to see a noticeable progress in their reading and speaking abilities. 

C5 Youth Leadership Program. Each year, our program staff nominate after-

school students to the C5 Youth Leadership program—a highly competitive 

program for 7th graders that supports them throughout 8th grade until graduation. 

The program participants involve themselves with community service, graduation 

planning, and access to university/trade school scholarships. This year our staff 

nominated 7 students with 4 students being accepted and the remaining 3 students 

on the waiting list. Selected after school teachers at Freedom prepare students by 

supporting in the application essay, understanding expectations, and interview prep 

throughout the application process. Select school liaisons also work with parents in 

completing the application and understanding their role in the program if their child 

is accepted. All 7 families were very happy with the process and the support of our 

afterschool teachers and school liaisons! 

 



  40 

Georgia State University Center for Evaluation and Research Services 

Clarkston High School 

Graduation Goals. We have had 7 students graduate this year, most of whom 

are graduating with honors and attending college. One of our students received two 

full-ride scholarships to out of state schools, while another was a recipient of the 

State Farm Scholarship and Hope scholarship to attend Georgia State. We are 

immensely proud of our students!  

Family Support. We were able to assist a student whose mother has been in the 

hospital with COVID since October to catch up on his classes, meeting with 

administrators, counselors, and his teachers to make a plan to support him in 

passing his semester and junior year. 

Student Growth Support. Assisted two students in getting jobs, beginning 

apprenticeships as electricians, and working towards their academic goals for 

graduation. 

Assistance and Parent Support. The program offered financial assistance 

through Inspiritus, LIHEAP, and community networks to offer assistance financially 

to families in need during the COVID19 crisis. 



  41 

Georgia State University Center for Evaluation and Research Services 

PROGRESS TOWARD SUSTAINABILITY 

Bright Futures relies on the support of community-based and other partners to 

supplement services provided through the 21st Century Community Learning 

Centers grant. These included the following: 

Table 10: Partner Contributions 

Agency (Site[s]) Contribution Type Contribution 
Atlanta GLOW (F.M.S.) Provided in-kind donations $1,500.00 

Atlanta Shakespeare 
Company (F.M.S.) 

Provided programming/activity-related 
services 

$50.00 

Clarkston Community 
Center (J.E.S., I.C.S., F.M.S.) 

Shared techniques for conducting 
activities 

$50.00 

DeKalb Co. Fire Rescue 
(J.E.S.) 

Provided programming/activity-related 
services 

$50.00 

DeKalb Youth Services 
(J.E.S., I.C.S., F.M.S.) 

Provided programming/activity-related 
services 

$50.00 

Fresh Harvest Garden 
(J.E.S., I.C.S.) 

Shared techniques for conducting 
activities 

$50.00 

Georgia Tech (F.M.S.) Provided programming/activity-related 
services 

$200.00 

Paint Love (J.E.S., I.C.S., 
F.M.S., C.H.S.) 

Provided programming/activity-related 
services 

$300.00 

Playmaking for Girls 
(F.M.S.) 

Provided programming/activity-related 
services 

$50.00 

Youth Conflict Resolution 
[Independent Volunteer] 
(J.E.S., I.C.S., F.M.S., C.H.S.) 

Provided programming/activity-related 
services 

$50.00 

 
Development teams from both partnered organizations (New American 

Pathways and Inspiritus) have and will continue to apply for supplemental funding 

including through foundations such as the foundation that supported alongside 21st 

CCLC with adding the new site ICS for this school year.  

As new needs become more apparent to the community served in DeKalb 

County, Bright Futures remains vigilant in supporting or initiating new, best 

practice, services to support day schools and their surrounding communities. 
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OVERALL RECOMMENDATIONS 

The Bright Futures program has encountered some substantial challenges during 

this academic year, as the COVID-19 pandemic response by DeKalb County Schools 

required that program delivery be provided online rather than in person has it had 

been in the past. At the beginning of the year, program staff had to work with 

students and their parents to assist with a variety of technological problems, but 

most of these had been minimized by spring term. Nonetheless, program attendance 

was lower this year than the previous year. However, based on participant 

comments, those that were able to participate in after school and school liaison 

services showed much growth throughout the challenging year; Parents have 

expressed deep gratitude to their partners, after school teachers and their school 

liaison, for “showing that you care for me and my family,” “and helping us through 

hard times.” Program staff are hopeful that the program will return to in-person 

delivery in fall 2021 so that all registered students who need program services will 

be able to access them. 

The move to online learning required program staff to adjust how they 

conducted program activities and delivered instruction for academics and 

enrichment. If the programs are able to return to in-person learning in the fall or 

even if they do not, they should look to incorporate small activities to improve 

reflective learning practices that teach students how to think about their own 

learning and that review material to reinforce learning. Additionally, program staff 

should continue to regularly seek student feedback about activities as one means of 

letting students have a voice in the planning, development, and implementation of 

programming. Getting feedback could be as easy as asking younger students to raise 

their hand if they enjoyed the activity or if they want to do it again later. Older 

students can be asked what they enjoyed most about the activity and how it can be 

improved for the future. 

Program staff report that they are currently working on stakeholder and 

community outreach for registration for next year’s 21st Century programming. 

School Liaisons are working with cultural, community spaces and parents for 

referrals; Youth Coordinators are working with day school teachers, staff, and other 

resettlement agencies for referrals; and the Program Director is routinely reaching 

out the day school administrators, community partners, and other administrators 

for improved recruitment and registration streams. Bright Futures has not heard 

confirmation if external partners will be 100% in-person beginning Fall 2021, so 
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program staff are working on a hybrid services plan as well as 100% in-person 

services plan so that they may serve effectively and safely. 

 


