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Program Overview and History 
 

1.1 Program Overview 

Over the 2019-20 school year, New American Pathways and Inspiritus 

partnered to provide support services for students through 21st Century 

Community Learning Centers at Jolly Elementary School, Freedom Middle 

School, and Clarkston High School. These schools serve high populations of 

students who are refugees or who are members of refugee families, some of 

whom are just beginning to learn English. The Bright Futures program focuses 

on supporting academic achievement and social adjustment for participating 

students and on engaging with these students’ parents. The program operates 

in spaces provided by the school buildings after the school day, where 

students participate in academic lessons, enrichment lessons, and literacy 

activities. Additionally, students receive a snack, structured recreation time, 

and homework assistance. 
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1.2 Program Participation 

As shown in Figure 1, the Bright Futures program registered a total of 

407 students. Of these, 204 students attended the program at one of three 

school sites for 30 days or more. These are considered “active participants.” 

The program exceeded its target enrollment—at the elementary school by 

14.5%, at the middle school by 6.3%, and at the high school by 180.0%. 

 

 
Figure 1. Bright Futures Target Enrollments, Registrations, and Active Participants by Site. 

Source: CAYEN. 
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1.3 Program Goals and Objectives 

The goals, objectives, and activities of Bright Futures are summarized in 

Table 1. The CoViD-19 shutdown canceled many end-of-year assessments. 

Table 1. Bright Futures Program Goals and Objectives 

Measurement Tools Activities Timeframe 

Goal 1. Improve Academic Achievement 
Objective 1a. The average annual increase of literacy levels for Regularly Participant Students 
(RPS) in the Afterschool Program will be 3 or more levels on Reading A to Z or a similar increase 
on a complementary curriculum to be determined for older, more advanced readers. 

Reading A to Z Weekly small-group literacy intensives 3 assessments over year 
Assessment tool for more 

advanced readers 
Daily individualized literacy support 
and GSE-aligned ELA tutoring 

3 assessments over year 

Objective 1b. 100% of K-2 students who are working on letter recognition and sight words will 

demonstrate increased acquisition of English letter and sight word recognition. 

Letter Recognition 

Assessment 
Daily small-group literacy intensives Initial assessments in Oct 

2019; final assessments 
canceled by CoViD-19 
shutdown 

Dolch Sight Words 

Assessment 
Daily individualized literacy support 
and GSE-aligned ELA tutoring 

Initial assessments in Oct 
2019; final assessments 
canceled by CoViD-19 
shutdown 

Objective 1c. 100% of RPS will receive daily GSE-aligned tutoring in small groups for core content 

areas. 

(1) Attendance records 

(2) Participant survey 
regarding students’ 
access to homework 
assistance 

Daily comprehensive tutoring in core 
subjects 

Year-long 

Objective 1d. 90% of RPS demonstrate an increase in confidence in their ability to navigate 
American schooling and understanding of academic expectations. 

Student survey or pre-
/post-tests, professional 
observation 

(1) Daily individualized tutoring, 
homework help 
(2) Cultural orientation activities 

designed to promote English 

language development and 

knowledge of U.S. school system 

expectations 

Initial attitude surveys in 
Oct 2019; final assessments 
canceled by CoViD-19 
shutdown 

Objective 1e. This objective applied to the summer 2019 activities, which are not addressed in 
this report. 
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Measurement Tools Activities Timeframe 
Objective 1f. RPS will demonstrate greater than average gains in GA Milestones scores as 
compared to English Learner students in the same grades at each site. 

GA Milestones EOC and 
EOG scores 

(1) Daily individualized literacy 
support and GSE-aligned ELA tutoring 
(2) Daily individualized tutoring, 
homework help 

Test scores provided by 
school administration in 
April 2020 

Objective 1g. 60% of RPS will show one step positive improvement from one performance band 
to another on the ACCESS test for English Learners. 

ACCESS test scores (1) Weekly small-group literacy 
intensives 
(2) Daily individualized literacy 
support and GSE-aligned ELA tutoring 

Test scores provided by 
school administration in 
April 2020 

Goal 2. Youth Development: Provide social adjustment and therapeutic support 

Objective 2a. This objective applied to the summer 2019 activities, which are not addressed in 
this report. 

Objective 2b. This objective applied to the summer 2019 activities, which are not addressed in 
this report. 

Objective 2c. This objective applied to the summer 2019 activities, which are not addressed in 
this report. 

Objective 2d. 100% of RPS will participate in activities designed to empower them and build 
enthusiasm for learning. 

Student survey, 
attendance logs 

(1) Character education lessons 
(elementary & middle school) 
(2) Empowerment lessons (high 
school) 
(3) Educational field trips 
(4) STEAM activities 

Year long 

Goal 3. Empower refugee families to engage in students’ academic achievement and 
social adjustment. 
Objective 3a. 65% of RPS families referred for English language services will participate. 

Collection of proofs of 
participation 

(1) Families are informally assessed 
via engagement consultations and 
referred to services via New American 
Pathways, Inspiritus, or another 
provider. 
(2) Families who participate in English 
services will attend per the guidelines 
of the English program. 

Year-long 
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Measurement Tools Activities Timeframe 
Objective 3b. 75% of elementary and middle school RPS families will make changes to home 
environment, including setting up a study area, checking student work, promoting literacy or 
integration of another strategy for which the home liaisons advocated. 

Parental Engagement 
Survey 

(1) During home visits, liaisons will 
assess home environment and work 
with parents to make improvements, 
creating studying space for students, 
establishing homework routines, 
setting home library, and practicing 
parenting behaviors that reinforce 
good learning habits. 
(2) Promote literacy by taking parents 
to the local library, familiarizing them 
with the resources and getting a 
library card. 
(3) Educating parents how to select 
the book on student’s Lexile reading 
level 

Year-long; fall assessment 
and spring assessment 

Objective 3c. 100% of high school RPS’ parents will have a graduation plan in place for their 
student. 

Checklist of graduation 
plans for high school 
RPS 

Through home visits and 
consultations, the CHS Site 
Coordinator will collaborate with 
families and students to develop a 
graduation plan to be implemented by 
the student and family. Ongoing 
student and family supports are 
aligned to the contents of each plan. 

Graduation plans completed 
and collected by May 2020. 

Objective 3d. 80% of RPS will demonstrate an increase in competencies in 1 or more domains of 
Parental Engagement Survey. 

Parental Engagement 
Survey 

(1) Home visits and family 
consultations 
(2) Referrals for family services 
(3) Translation services and supports 
at parent-teacher conferences, school 
events, etc. 

Initial parent surveys in 
Oct 2019; final assessments 
canceled by CoViD-19 
shutdown  

Objective 3e. This objective applied to the summer 2019 activities, which are not addressed in 
this report. 
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Measurement Tools Activities Timeframe 
Objective 3f. RPS promote to the next grade on time. 

Report of promotion 
provided by school 

(1) Families receive ongoing 
translation and support services to 
access school information. 
(2) Families receive parent-teacher 
conference participation support and 
translations. 
(3) CHS families and students 
collaborate with Site Manager to 
create graduation plans. 
(4) Resources and references for 
academic family support provided on 
an as-needed basis to families. 
(5) Family participation in after-school 
programming. 

Year-long 
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Evaluation Overview and Methods 
 

2.1 Evaluation Overview 

The Center for Evaluation and Research Services (CERS) is the 

independent, third party evaluator for the Bright Futures program. A part of 

the Georgia State University College of Education & Human Development, 

CERS supports faculty, students, and other educational agencies with proposal 

and budget development, research design, and external evaluation. CERS is 

currently evaluating multiple large federal grants and has personnel with over 

30 years of grant experience combined at the local, state, and federal levels.  

In fall 2019, New American Pathways enlisted CERS to provide 

evaluation for the Bright Futures 2019-2020 academic program. There were 

two main purposes for the evaluation: (1) to provide detailed information 

about the continuing program implementation to the program director and 

site coordinators and (2) to assess the progress of the program in meeting the 

goals and objectives as outlined in the grant proposal during this year of 

implementation. 

2.2 Use of Evaluation Findings 

Data were collected during the year and special efforts were made to 

establish a safe and effective learning environment conducive to academic 

achievement. Additionally, staff made an effort to communicate clear 

expectations to all stakeholders, including students, parents, faculty, and staff. 

Prior to the opening of the 2019-20 school year, the evaluation of objectives 

and information obtained from the staff interviews and parent, staff and 

student surveys will be shared with the Bright Futures partners, who will be 

responsible for sharing the information with site staff, volunteers, and other 

stakeholders. 
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2.3 Evaluation Methods 

2.3.1. Parent Survey 

During spring 2019, the Bright Futures school liaisons administered a 

survey to the parents and guardians of students who participated in the after-

school program at Jolly Elementary School and at Freedom Middle School. The 

survey asked parents about their activities in support of their child’s learning 

and about their perceptions of the program’s effect on their child. The number 

of active students at the elementary school and the middle school was 148, 

and 100 parent surveys were collected, producing a completion rate of 67.6%. 

2.3.2. Parent Engagement Scale 

Parent Engagement Scales are given by school liaisons to enrolled 

parents twice during the school year. The scale asks questions of parents 

about their understanding of U.S. education, their role as an advocate for their 

child's education, how familiar they are with educational terms (e.g., parent-

teacher conferences), set annual parent goals for engagement, and setting up a 

study/homework space and routine in the home. 

2.3.3. Student Survey 

During spring 2020, a survey of actions and attitudes was administered 

to students who participated in the Bright Futures after-school program. The 

purpose of the survey was to learn about the students’ attitudes toward 

school and the program. The survey consisted of six items with responses 

using a 3-point scale (“Yes,” “Maybe or Sometimes,” “No”) and four open-

ended questions where participants could write their responses. The program 

collected 85 student surveys, a completion rate of 41.7% (based on 204 active 

participants). Because of an administrative error, 9 of the surveys were 

excluded from the analysis of the results. 
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2.3.4. Site Visits 

The evaluators visited all three school sites twice during the school 

year. The shutdown for CoViD-19 prevented a third planned visit; however, in 

lieu of that third visit, members of the evaluation team interviewed Bright 

Futures staff and volunteers by telephone. The purpose of the site visits was 

to collect information on the implementation of the program from the 

perspective of the staff, including the AmeriCorps volunteers, and to observe 

the program as it was being implemented.  

2.3.5. Academic and Attendance Data 

Because of the CoViD-19 shutdown, two of the academic performance 

assessments used to evaluate program goals were not administered by the 

school system. Additionally, assessments used by the program to assess 

progress over the course of the year were unable to collect end-of-year data, 

for reasons described in Section 4 of this report. Missing these data sources 

diminishes the power of the evaluation for this year’s program. 

Attendance data for the program were provided through CAYEN 

software, based on data entered by the program staff.  
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Program Implementation 
 

3.1 Program Activities 

 

To achieve its objectives, Bright Futures offered after-school programming at 

three DeKalb County Schools sites: Jolly Elementary School, Freedom Middle School, 

and Clarkston High School. The program director and site coordinators of the 

program worked with community organizations, such as DeKalb Youth Services, in 

an effort to maximize resources for students participating in the program. 

The activities of the Bright Futures program focused on improving each 

participant’s academic performance and social emotional development while 

attending to each student’s needs as an English Learner. The primary activities of 

the Bright Futures program, as identified in the APlus Information System, are listed 

below by school site. Students at each program site also received a snack. 

Table 2 

Program Activities by School Site 

School Site Activities 
Jolly 
Elementary 
School 

Character Education’ 
Literacy 
STEAM 
Recreation 

Variety Learning 
Homework Assistance 
Recreation 
Virtual Student Mentoring 

Freedom 
Middle School 

Art 
Character Education 
Clubs 
Enrichment Stations 
Literacy 
STEM 

Recreation 
Tutoring 
Virtual STEAM 
Virtual Character Development 
Virtual Student Clubs 
Virtual Student Mentoring 

Clarkston 
High School 

Arts & Music 
Career Readiness 
Community Service Learning 
Counseling 
Literacy 
Homework Assistance 
Social Adjustment 

STEM 
Youth Leadership 
Recreation 
Virtual Literacy 
Virtual STEAM 
Virtual Student Mentoring 
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3.2 Program Operation 

 

Table 3 

Summary of Program Operations 

Site 

Total No. 
of Weeks 

Open 

Typical No. of 
Days per 

Week Open 

Typical No. 
of Hours Per 

Week 

No. of 
Summer 
Weeks 
Open 

Typical 
Hours per 
Summer 

Week 

JES 31 4 16   

FMS 34 5 12.5   

CHS 31 5 13   

Source: APlus Information System. Summer hours are not captured in this assessment. 
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3.3 Student Attendance and Enrollment 

 

During fall term, 234 students attended the Bright Futures program for 

one day or more, and, during spring term, 245 students attended for one day 

or more. The numbers of days attended by students are summarized in 

Figures 2-5 below. Of the students who attended the Bright Futures program 

for one day or more, 39% attended for fewer than 30 days in the fall and 24% 

attended for fewer than 30 days in the spring. 

 
Figure 2. Student Attendance Rates for Jolly Elementary School.  

Source: APlus Information System. 
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Figure 3. Student Attendance Rates for Freedom Middle School.  

Source: APlus Information System. 

 
Figure 4. Student Attendance Rates for Clarkson High School.  

Source: APlus Information System. 
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Figure 5. Student Attendance Rates for Bright Figures sites.  

Source: APlus Information System. 
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3.4 Student Demographics 

 

The demographic information (collected for spring 2020) for the stu-

dents who participated in the Bright Futures program is presented in Table 4. 

Students were distributed across grade levels as follows: 

At JES: 10 Kindergarteners, 12 first graders, 10 second graders, 13 third 

graders, 7 fourth graders, 12 fifth graders. 

At FMS: 34 sixth-graders, 56 seventh graders, 16 eighth graders, 2 ninth 

graders. 

At CHS: 13 ninth-graders, 27 sophomores, 22 juniors, 11 seniors. 

Table 4 

Students Participating in Bright Futures Program 

 JES FMS CHS ALL SCHOOLS 

 No. % No. % No. % No. % 

Gender         
Female 30 47% 55 51% 25 34% 110 45% 
Male 34 53% 53 49% 48 66% 135 55% 

Race/Ethnicity         
Asian / Pacific 
Islander 

12 19% 23 21% 6 8% 41 17% 

Black  8 12% 10 9% 42 58% 60 24% 
Hispanic 2 3% 1 1% 3 4% 6 2% 
White     5 7% 5 2% 
Multi-racial         
(Not provided) 42 66% 74 69% 17 23% 133 54% 

Other         
Not English 
Proficient 

29 45% 22 20% 18 25% 69 28% 

Free/Reduced-
Price Lunch 

56 87% 108 100% 72 99% 121 49% 

Special Needs 1 2%     1 0% 

Source: APlus Information System 
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3.5 Student Attendance 

The average daily student attendance was 41 students for Jolly 

Elementary School, 65 at Freedom Middle School, and 22 at Clarkston High 

School. These data are provided by the APlus Information System. 

3.6 Adult Family Member Engagement 

During the school year, the Bright Futures program served 100 adult 

family members. Each parent was schedule to have two at-home visits from 

one of the school liaisons during the year. However, the CoViD-19 shutdown 

meant that home visits ended before they had all been completed during the 

spring, and only 57 follow-up parent meetings were conducted. At these 

parent meetings, the school liaison administered the Parent Engagement 

Scale, established and monitored goals for the parent’s assisting their child 

with school work, and helping the parent establish an area in the home for the 

child to study. 

Over the course of the school year, Bright Futures provided 42 referrals 

to families, and they later confirmed that the family members had followed up 

on the referrals. Referral purposes included recommendations related to 

school registration, the Pre-K lottery at JES, library cards, unemployment 

filing, English at home, tutoring, emergency support. 

The Bright Futures provided two parent events over the 2019-2020 

school year. The first, “U.S. Culture and FAQ about Life in the U.S.,” was 

provided September 16 and September 21, 2019, with 54 parents in 

attendance. The second, “Census Education, Parents’ Role in Education, and 

Census’s Impact on Education,” was provided on March 26, 2020, to an 

audience of 41 parents. 
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3.7 Staff Training 

 

The Bright Futures program was staffed as shown in Table 5. 

Additionally, the programs at the elementary school and middle school sites 

were supported by a number of AmeriCorps volunteers, while the program at 

the high school was supported by volunteers from the community.  

 

Table 5 

Compensated Staff Members by Site 

Jolly Elementary School Freedom Middle School Clarkston High School 

Sahar Moghadam 

Kristin Hiler 

Christina Howard 

Rebecca Masters 

Caroline Miller 

Ikhlas Mohammed 

Caitlin Barrow 

Misenga Baiswra 

Kristin Hiler 

Winston Persaud 

Whitney Conner 

Nur Abdi 

Kristin Hiler 

Alexandra Janke 

 

Table 6 describes training provided to support the Bright Futures 

program over the course of the academic year. Trainings from August to 

January were offered in a face-to-face environment, while trainings from April 

to May were offered online during the CoViD-19 shutdown. Two trainings 

scheduled for March were canceled as the program transitioned from site-

based support at the schools to support delivered online. 
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Table 6 

Staff Trainings and Attendance 

Date Training Audience Attendance 

Aug 2019 ELL support and instructional best 

practices (2 hrs) 

Staff 11 

Sept 2019 ELL support and instructional best 

practices (2 hrs) 

AmeriCorps 

volunteers 

14 

Sept 2019 Behavior management in after school 

(1 hr) 

Staff & AmeriCorps 

volunteers 

25 

Sept 2019 Youth abuse and mandatory reporting 

(1.5 hrs) 

Staff & AmeriCorps 

volunteers 

25 

Nov 2019 Supporting youth with disabilities 

(2.5 hrs) 

Staff & AmeriCorps 

volunteers 

21 

Jan 2020 Behavior management in after school 

part II (2.5 hrs) 

Staff & AmeriCorps 

volunteers 

23 

April 2020 Zoom and other platforms, cyber 

security (1.5 hrs) 

Staff 9 

April 2020 Abuse, molestation, & mandatory 

reporting during remote working 

(2 hrs) 

Staff & AmeriCorps 

volunteers 

25 

May 2020 Best practices in youth development 

(1.5 hrs) 

Staff 7 

May 2020 Psychological first aid (PFA) during 

COVID-19 response 

Staff 6 
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Program Outcomes 
 

4.1 Academic Performance: Assessments 

 

Because of the CoViD-19 shutdown, two of the assessments that were 

planned as part of the evaluation of the Bright Futures program were not 

administered. These are the Georgia Milestones Assessments and the ACCESS 

test for English Learners. In this section, we present results from assessments 

that did provide some data for assessment this year: Reading A to Z and the 

assessments of letter recognition and sight words. 

Reading A to Z. Bright Futures uses the curriculum and assessment tool 

Reading A to Z, which assess students between levels aa (Kindergarten and lexile 

band BR70L-10L0) to Z (5th grade and lexile band 920L-1120L). Some schools in 

DeKalb county also use this curriculum during day school hours. All students are 

placed in small reading groups based on the lettered level they are assessed—

these groups are led by one after school instructor and participation is weekly. 

Students in their groups group-read a level-appropriate story and complete 

literacy games and practices.  

Reading A to Z running record assessments rely on best practices, such as 

in-person completion, for the student and teacher to overcome reading and 

“testing” stress and ensure a separate, quiet space for a child to concentrate and 

perform the best they can. Bright Futures assesses student literacy 3 times each 

year and was able to log an initial (baseline) score and most mid-year scores for 

each enrolled child for the 2019-2020 school year. The program was unable to 

complete the end of year literacy assessments because of the following: (a) lack 

of technology (computers, tablets, or video phones) in many homes of enrolled 

students in order to share running records virtually and (b) lack of control 

ensuring a quiet, separate space for students away from siblings and family 

members for student concentration and confidentiality. Because of these 

barriers, we fear the data would not accurately demonstrate the students end of 

year level. These calm and controlled external factors are especially vital for 

ELLs.  
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The average reading level increase among Jolly Elementary School 

students was 1.76 and among Freedom Middle School students was 2.00. Overall, 

the average reading level increase was 1.76. The average increase for FMS does 

not include students who "tested out" of the Reading A to Z curriculum and 

assessment during mid-year assessments--testing out means that students have 

scored higher than the final level, "Z," and move onto another curriculum that 

includes more detailed texts and focuses on writing. 

After working to provide as many enrolled students as possible their initial 

and mid-year, program teachers have spent time supporting students’ literacy 

through homework support and tutoring each day. For students who do have 

adequate technology, teachers have read books together using video tools and 

quizzing student comprehension about the story. These virtual literacy sessions 

are completed over the phone or video chat normally 30 minutes each day 

depending on amount of homework support needed, phone availability, etc. 

Letter Recognition Assessment & Dortch Sight Words Assessment. 

The CoViD-19 closure prevented the program from collecting end-of-year scores 

on these two assessments. At the second assessment, in the middle of the school 

year, 10 out of 11 students working on letter recognition were able to recognize 

and read all 26 letters of the alphabet. Students working on sight words were 

assessed by number of accurate words. Results ranged from 10 to 599, with a 

mean of 180 (SD = 208). 

Graduation Plans. Inspiritus can confirm that all enrolled Clarkston High 

School students have a graduation plan in place for 9th-11th grades or have 

completed their plan for 12th grade for the 2019-2020 school year. Each 

graduation plan includes (a) community service logs for students to complete 

required community service hours, (b) scheduled school/guidance counselor 

meetings with parents in attendance, (c) scheduled college field trips around 

Atlanta area, (d) standardized test completions, (e) extracurricular activities, and 

(f) scholarship application support.  

Because of CoViD-19 closures, the program was unable to complete all 

previously scheduled college visits and school counselor meetings for students. 

Activities such as standardized testing have been waived for 2019-2020 school 

year, and our program is awaiting guidance from the school for what testing will 

look like in the future. 
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4.2 Academic Performance: Grades 

 

Because of the CoViD-19 pandemic shutdown of DeKalb County Schools 

and the abrupt move to virtual learning, the school system did not award 

traditional grades at the end of the school year. Instead, students were 

provided grades of pass (~A, B, or C) or fail (~D or F). For reporting purposes, 

fall grades have been converted to pass or fail as well. Grades for many 

students were not available at the time of this report. The figures below 

summarize the grades data that were available. 

As shown in Figure 6, almost all grades-reporting students at Jolly 

Elementary School maintained a pass grade from fall to spring or improved 

from a fail grade to a pass grade in both ELA and math. 

 

 
Figure 6. JES Grades Change from fall to spring. Source: New American Pathways. 
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As shown in Figure 7, almost all grades-reporting students at Freedom 

Middle School maintained a pass grade from fall to spring or improved from a 

fail grade to a pass grade in both ELA and math. 

 
Figure 7. FMS Grades Change from fall to spring. Source: New American Pathways. 
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Figure 8. CHS Grades Change from fall to spring. Source: New American Pathways. 

As of the writing of this report, all Bright Futures students whose grades 

have been reported by the school system maintained a pass grade from fall to 
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4.3 Perceptions of Adult Family Members 

 

Parent Survey. In the spring of 2020, with the help of the school liaisons, 

Bright Futures surveyed adult family members of students who participated 

in the program. The survey asked parents about their activities in support of 

their child’s learning and about their perceptions of the program’s effect on 

their child. Responses were captured on a 3-point scale with the additional 

option of choosing “I don’t know.” The results are summarized in the table 

below. Participants who responded to the survey indicated that they had 

children in grades K-8, with a small number having more than one child in the 

program.  

Table 7. Summary of Parent Survey responses. 

Item “Yes” 

“Maybe/ 

A Little” “No” 

“I Don’t 

Know” 

1. Do you attend day school 

events? 87.0% 4.0% 9.0%  

2. Do you help your child(ren) 

with school work at home? 72.0% 25.0% 3.0%  

3. The after school program is 

helping improve my 

child(ren)’s behavior. 
97.0% 2.0%  1.0% 

4. The after school program is 

helping improve my child’s 

math skills. 
99.0% 1.0%   

5. The after school program is 

helping improve my child’s 

reading skills. 
90.0% 10.0%   

6. The after school program is 

helping my child complete 

their homework. 
97.0% 3.0%   

7. Have you attended a Bright 

Futures after school parent 

event this year? 
81.0% 3.0% 15.0% 1.0% 

8. Are you satisfied with your 

child’s after school program? 99.0% 1.0%   
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Participants were also asked two multiple choice items about their 

relationship to the program. These responses are summarized in Figure 9 and 

Figure 10. 

 

Figure 9. Responses to “If the Bright Futures after school program was 

not available, where would your child go after day school?” 

 

Figure 10. Responses to “How did you find out about the Bright Futures 

after school program?” 
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Finally, the parent survey included three open-ended questions, and 

responses to these are presented below. This summary does not emphasize 

any responses numerically; instead, we have tried to represent all of the ideas 

suggested in the responses. 

What is your favorite service that Bright Futures after school program 

provides? 

• Connecting the parent to the teacher 

• Variety of educational activities 

• Encouragement 

• Homework help/assistance/follow-up 

• Tutoring 

• Field trips 

• Sports/recreation activities 

• C5 program 

• Information about school activities/events 

• Inspiring my child 

• Information provided by the liaison 

• Snack 

What would you change about the Bright Futures after school program 

for next year? Many participants responded with “Nothing” or “Continue like 

this.” 

• Provide greater assistance with technology. 

• Focus more on homework assistance/increase tutoring time. 

• Finish earlier in months with shorter days so students aren’t returning home 
after dark/”I would like the bus to drop them at the front of the apartment 
because they come back late.” 

• Provide clearer and earlier information to parents when a child may be 
removed from the program. 

• Provide more math and reading practice. 
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What topics would you like to learn about during parent events? One 

participant suggested making recordings of parent events so that parents 

unable to attend could gain the information online or at a later date. 

• How to address drug and alcohol issues with their children 

• U.S. culture 

• U.S. school system 

• U.S. college system/How to prepare their child for college 

• U.S. law enforcement 

• Child support 

• Effective ways of communicating with teachers 

• Understanding school policies 

• English/communication in the U.S. 

• Parenting/Approaches to child discipline in the U.S. 

• How to help children improve at school 

• How to help with homework 

• How to use digital devices 

Parent Engagement Scales. The Parent Engagement Scales were given 

by school liaisons to enrolled parents two times per school year (Pre/Post). 

The scale asks questions of parents about their understanding of U.S. 

Education, their role as an advocate for their children's education, what 

educational terms (e.g., parent-teacher conference, grade scales) mean, set 

annual parent goals for engagement, and setting up a study/homework space 

and routine in the home 

The school liaisons worked with 111 parents to set goals for their 

engagement with their in-school children. In a follow-up visit, the school 

liaisons reported that 54 parents had met their goal while 3 indicated that 

they had not. Another 54 parents were “unconfirmed,” meaning they had not 

completed the 2nd (post-) administration of the scale because of remote 

working, lack of technology, or conflicting work schedules. 

The school liaisons reported that 55 parents had created a space in the 

home for their child to use for studying, and 1 parent had not (54 were 
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unconfirmed). On the score itself, the liaisons reported an average score of 75 

out of 100 for the first administration with 111 parents and an average score 

of 83% for the second administration with 57 parents. Of those parents who 

had participated in the second administration, 54 (94.74%) had increased 

their score from the previous administration. 

4.4 
Student Observations by  

Regular-Day Teachers 
 

In spring of 2019, a survey was administered to the regular-day 

teachers of the students who participated in the Bright Futures program. The 

purpose of the survey was to assess whether the regular-day teacher had 

observed a change in student performance or behavior related to afterschool 

programs over the year. Survey responses for Jolly Elementary School are 

summarized in Figure 11. Day teachers noted improvements for 40% or more 

students on 6 of the 10 items. 

 

 

Figure 11. Day Teacher Assessments of JES Participants. Prompt for each item: “To 

what extent has the student changed:” 
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Survey responses for Freedom Middle School are summarized in 

Figure 12. Day teachers noted improvements for 40% or more students on 7 

of the 10 items. 

 

Figure 12. Day Teacher Assessments of FMS Participants. Prompt for each item: “To 

what extent has the student changed:” 
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Survey responses for Clarkston High School School are summarized in 

Figure 13. Day teachers noted improvements for 40% or more students on 3 

of the 10 items. 

 

Figure 13. Day Teacher Assessments of CHS Participants. Prompt for each item: “To 

what extent has the student changed:” 
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4.5 Attitudes of Students toward School 

 

Bright Futures students normally complete student attitude surveys 

three times per year. The surveys are mostly completed by students 

individually so that their answers to be as confidential as possible, though the 

students with lower English levels often need teacher support so students 

understand the survey questions.  

The attitude survey’s purpose is to measure a student’s attitude towards 

their day school, after school, home life support and community, and their 

education in the U.S. overall. Each question is assigned a numeric value and 

each survey will assign a total percentage based on student answers. Our goal 

is for students to show a percentage increase between each survey, but the 

results also give after school staff a chance to have a dialogue with students 

who select answers that concerns us.  

Because of the same concerns raised for student reading assessments, 

students did not participate in this attitude survey at end-of-year, i.e., the 

scheduled third administration. Consequently, data analyzed from the survey 

measures only change between the initial administration in the fall and the 

second administration in early spring. Not all students were administered the 

survey before the CoViD-19 shutdown, so results are limited to 116 students. 

For these students, the average increase was 5%, with individual increases 

ranging from 0% to 24%. 

Program activities in lieu of no EOY assessments: Students have regular 

check-ins with assigned after school teachers each week. These check-ins are 

given the title of “Virtual student mentoring” which all students a space to 

share how they are doing, ask questions, vent their frustrations, while 

working with the teacher on their annual education goals shared at the 

beginning of the year. 

Students were also asked to complete a second survey which included 

open-ended questions for students to provide feedback about the program. 

These results are presented in Tables 8-10. 
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Table 8 

Student Survey Results for Jolly Elementary School (Items 1-6) 

 Response Options   

Item “Yes” 

“Maybe or 

Sometimes” “No” 

No. of 

Responses 

Do you like school? 16 8 0 24 

Do you want to do a good 

job in school? 

21 3 0 24 

Do you have someone at 

home to help you with 

homework? 

19 2 4 25 

Do you like the after 

school program? 

24 0 1 25 

Do you learn new things in 

after school? 

20 4 1 25 

Do you think after school 

teachers care about you? 

24 0 0 24 

 

Table 9 

Student Survey Results for Freedom Middle School (Items 1-6) 

 Response Options   

Item “Yes” 

“Maybe or 

Sometimes” “No” 

No. of 

Responses 

Do you like school? 37 7 0 44 

Do you want to do a good 

job in school? 

44 0 0 44 

Do you have someone at 

home to help you with 

homework? 

16 9 18 43 

Do you like the after 

school program? 

42 2 0 44 

Do you learn new things in 

after school? 

35 7 2 44 

Do you think after school 

teachers care about you? 

43 1 0 44 
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Table 10 

Student Survey Results for Clarkston High School (Items 1-6) 

 Response Options   

Item “Yes” 

“Maybe or 

Sometimes” “No” 

No. of 

Responses 

Do you like school? 6 0 0 6 

Do you want to do a good 

job in school? 

6 0 0 6 

Do you have someone at 

home to help you with 

homework? 

4 2 0 6 

Do you like the after 

school program? 

6 0 0 6 

Do you learn new things in 

after school? 

5 1 0 6 

Do you think after school 

teachers care about you? 

6 0 0 6 

 

Open-ended items on this survey asked students to describe what they 

would be doing after school if they weren’t part of the program, what their 

favorite thing about the program was, what they did not like about the pro-

gram, and suggestions for changes for the program for the following year. 

These results are summarized here by site. 

Jolly Elementary School. Most of the elementary school students 

indicated that, without the program, they would spend their time learning 

and/or working on their homework. A few said they would use the time to 

play, such as “play games on phone.” Two indicated they would spend time 

with their family, and two others said they would be taking care of younger 

siblings. Other individuals indicated they would go to the park, relax, jump 

rope, sleep, ask parents for homework help, watch or make videos, or be 

bored. 

The two most popular responses regarding the students’ favorite parts 

of the program were (a) playing and having fun and (b) spending time outside. 

Other favorites were learning new things, writing, reading, leadership 

opportunities, the teacher, getting help from the teacher, having a snack, story 
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time, making new friends, lessons, new book and computer games, basketball, 

and soccer. 

Several students said they did not like the snack, and several com-

plained about other people’s being mean (to them or to others). One did not 

like the program’s having rules, one did not like to go outside because it was 

too hot, and one missed their friends when the friends did not come to the 

program. 

Students suggested that next year the snack be changed. For example, 

one said, “They’re not bad, I just want better.” Other students suggested more 

sports (including football), more books to take home, and more outside time. 

Freedom Middle School. Most of the middle school students (over 50%) 

indicated that without the program, they would spend their time doing 

homework or studying at home. Many said they would be playing games, with 

some of those specifying video games. Several students said they would be 

participating in sports or doing household chores. Some would watch TV or 

videos on their Chromebook. A few said they would be spending time with 

family members, while a few others said the would be taking care of younger 

siblings. Two said they would spend time reading, two said they would spend 

time outside with their friends, two said they would be looking for homework 

help, and one said they would eat. One student said they would be “helping at 

my old after-school.” 

Asked about their favorite part of the after-school program, middle 

school students identified playing outside and recreation time most 

frequently. Several also mentioned soccer. Five students appreciated being 

able to be with friends, and another five appreciated homework help. Other 

favorite aspects were art, learning new things, “meeting kids from diverse 

backgrounds and different grades,” interacting with people, personalized 

learning (“We can learn what we want to learn and chose what work to focus 

on.”), fun activities, and clubs. 

• Students’ provided a number of responses of things they dislike 

about the program or their experiences in it: 

• Students who fight/bullying 
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• Students “that don’t want to be there,” taking someone more 

deserving’s spot 

• Too much recreation time 

• Not enough time outside 

• Not enough homework time 

• Lessons are too long 

• Assigned seats 

• Lack of field trips 

• The prioritization of refugee kids when there are kids who are not 

refugees that still need help. 

• Length of time before we are allowed in classes 

• Strict rules/restrictions about going to vending machine, restroom 

• Food is not very good 

• Bus ride home is too long 

Many of the middle school students’ suggestions for next year’s program 

tied to aspects of the program that they disliked. Some suggestions were 

contradictory (e.g., “More recreation time,” “less recreation time”). Their 

suggestions included more homework time, better snacks, more games to 

play, more field trips, more creativity, stricter behavior rules, and more time 

outside. One student suggested ending the program earlier in the evening. One 

student suggested putting students “in their grade levels,” and two students 

suggested gender-segregated classrooms. One of these explained, “many of the 

boys mess with the girls.” One student suggested, “allow Nitro Type and 

always have class first before going outside.” One student suggested an end to 

assigned seating, and another recommended adding “more clubs and more 

choices for clubs.” Finally, one student suggested “students’ being more 

respectful to each other and teachers.” 

Clarkston High School. Most of the high school students indicated that, 

without the program, they would spend their time “doing homework.” One 

student suggested they would be home alone without providing more detail. 
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Students’ favorite aspects of the program were making new friends, 

reading, getting help with homework, playing soccer with friends, having a 

good relationship with the teachers, and mentoring. One student appreciated 

the program staff’s “attending parent-teacher conferences with us if our 

parents are not available.” 

Aspects of the program that students did not like all pertained to the 

behavior of others. One student disliked “loud voices in the school.” Two 

others objected to other students (a) bullying and (b) disrespecting each other 

and the teachers. 

Students suggested that the program should allot more time for home-

work help next year. One wrote, “Focus more on school work instead of other 

things.” Another student called for an end to “disrespecting each other and the 

teacher.” Finally, one student suggested, “Let’s only speak English. No other 

language.” 
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Status of Program Objectives 
 

The status of each of the program objectives for the 2019-2020 school 

year is summarized below. 

Objectives Status Comments 

Objective 1a. The average annual increase of literacy 
levels for Regularly Participant Students (RPS) in the 
Afterschool Program will be 3 or more levels on 
Reading A to Z or a similar increase on a 
complementary curriculum to be determined for older, 
more advanced readers. 

N/A 

 
 Combined –  1.76 increase 
Based on midyear measures 
No end-of-year data available. 

Objective 1b. 100% of K-2 students who are working on 

letter recognition and sight words will demonstrate 

increased acquisition of English letter and sight word 

recognition. 

N/A 

90.1% of JES students working 
on letter recognition recognized 
26 letters at midyear measure. 
No end-of-year data available. 

Objective 1c. 100% of RPS will receive daily GSE-aligned 

tutoring in small groups for core content areas. Met 
Daily academic home work 
support was given at site to all 
students. 

Objective 1d. 90% of RPS demonstrate an increase in 
confidence in their ability to navigate American 
schooling and understanding of academic expectations. 

Met 
91% of students demonstrated 
an increase in confidence 
through surveys results. 

Objective 1f. RPS will demonstrate greater than average 
gains in GA Milestones scores as compared to English 
Learner students in the same grades at each site. 

N/A 
Assessment not administered 
because of the CoViD-19 
shutdown. 

Objective 1g. 60% of RPS will show one step positive 
improvement from one performance band to another 
on the ACCESS test for English Learners. 

N/A 
Assessment not administered 
because of the CoViD-19 
shutdown. 

Objective 2d. 100% of RPS will participate in activities 
designed to empower them and build enthusiasm for 
learning. 

Met 

Met through enrichment 
activities provided daily, field 
trips, and student survey 
results. 

Objective 3a. 65% of RPS families referred for English 
language services will participate. Met 

100% of parent referrals led to 
participation. 

Objective 3b. 75% of elementary and middle school RPS 
families will make changes to home environment, 
including setting up a study area, checking student 
work, promoting literacy or integration of another 
strategy for which the home liaisons advocated. 

Met 

98.2% based on end-of-year 
survey results from 49.5% of 
parents. 

Objective 3c. 100% of high school RPS’ parents will have 
a graduation plan in place for their student. Met 

Inspiritus reports 100% com-
pletion rate for graduation 
plans. 

Objective 3d. 80% of parents of RPS will demonstrate an 
increase in competencies in 1 or more domains of 
Parental Engagement Survey. 

N/A 
94.74% parents showed 
increase in overall score; 
domain scores not available. 

Objective 3f. RPS promote to the next grade on time. N/A 
Student “graduation” has not 
been provided by school system  

 



Bright Futures 2019-2020 Evaluation Report 

38 

Program Success Stories 
 

Below are narratives from Program 

teachers about program and student 

successes this school year and during 

virtual programming. Bright Futures 

wants to share these successes to show 

impacts of our 21st CCLC services 

seeing that some impacts that are data 

driven will not be available to 

demonstrate this year. 

Jolly Elementary School 

Jolly Elementary is one of five 

schools that has been selected to get a 

playground makeover from Georgia 

United Foundation’s School Crashers 

program! The Elementary Afterschool 

team nominated Jolly and the school 

went on to be chosen from over 200 

nominations. The playground at Jolly is 

in dire need of an upgrade and thanks 

to this program, our Afterschool 

students (and their Jolly classmates) 

will now have a brand new place to play 

on their return to school. 

Each year the Elementary program 

selects a “student of the year” for each 

class—what is explained to students 

throughout the year is that the student 

of the year must show consistent 

improvement and effort in (a) behavior 

and helping others, (b) school grades 

and in class effort, (c) school and after 

school attendance. One 3rd grader has 

made a massive improvement this year. 

At the start of the program, the student 

was at times combative with peers and 

some teachers and, though his grades 

were good, day teachers would 

comment about how much better his 

grades would be if he put more effort in 

his homework. While at site, we have 

seen this student’s behavior improve 

and he has been “student of the month” 

multiple times. He has taken out and 

worked on his homework willingly and 

without prompting. Day school teachers 

agreed that they have seen a change in 

homework completion and quality. 

One of our 5th grade girls has a 

condition that leaves her with hair loss 

issues. She came to our program with 

low self-esteem, making her incredibly 

insecure during summer camp and 

during this school year. This year with 

the help of all of her afterschool 

teachers, she rose to being our after 

school student government president. 

She now seems to focus on what she can 

do for the world instead of how the 

world views her. She wanted to be the 

most righteous president and now 

consistently talks about her future 

plans in pursuing a career in medicine. 

Freedom Middle School 

Each school year, N.A.P. after school 

staff work with families to nominate 

and help apply interested 7th grade 

students into the C5 Georgia Youth 

Foundation Program. This program is 
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highly competitive to all 7th graders in 

Georgia who are interested and able to 

spend the following 5 years up to High 

School graduation participating in 

leadership, community service, college 

prep, and mentoring opportunities. This 

year 6 of our Freedom Middle School 

students were chosen for the C5 

Georgia Youth Foundation program! 

Our students and families were very 

happy, relived, and appreciative of the 

after school staff who helped with the 

applications, interview prep for the 

program, and referring follow up 

questions between the program and 

families.  

Rise Up Boys Mentorship program 

through DEKALB Youth Services has 

been a wonderful new partnership this 

school year. During this program, the 

boys have received mentorship from 7 

trained mentors who discuss topics 

such as college readiness, starting a 

business, and leadership development. 

The program lasted for 8 weeks and 

took place on Mondays during the 

afterschool program. Boys who parti-

cipated were invited to go on a monthly 

field trip with their mentors to explore 

different places in Atlanta. The last date 

of the program was supposed to be on 

the 14th April, but because of the 

pandemic it didn’t happen. However, 

the program leader is planning for 

scheduling a virtual closing session for 

the boys. The closing session will be 

evaluation for the program and boys 

will receive certificates of completion. 

Clarkston High School 

A student we have had for the 

entirety of our program graduated 

earlier than expected because of her 

academic successes. She was also 

accepted into Agnes Scott University 

after completing a college "visit" 

through our partnership with Agnes 

Scott. She filled out her application and 

scholarship information during our 

programming. She was accepted and 

also received a scholarship to cover all 

of her tuition for a four-year degree at 

Agnes Scott. 

Our partnership with the Clarkston 

Soccer Team has expanded. Most of our 

high school boys participate in soccer as 

part of their graduation plan. The 

coaching staff for the soccer team has 

actively been involved in our after 

school programming, assisting with 

athletic opportunity for our students 

while also reaching out to our team for 

academic support and parent engage-

ment.  

Even with sudden traditional school 

closures, our program was able to safely 

celebrate CHS graduation for graduat-

ing seniors and other students in after 

school. Clarkston staff visited senior’s 

apartment complexes and the seniors 

were able to walk in their gowns in 

front of fellow classmates, program 

teachers, and their families. 
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Parent Successes 

Below are narratives from school 

liaisons and some translated, direct 

quotations from parents about program 

successes this school year and during 

virtual programming. Bright Futures 

wants to share these successes to show 

impacts of our 21st CCLC services 

seeing that some impacts that are data 

driven will not be available to 

demonstrate this year. 

A Nepali parent is one of long-time 

enrolled program attendees whose 

daughter is in Freedom Middle School. 

During this pandemic, the mother was a 

victim of COVID-19. After a month’s 

rest, she recovered, but she could not 

still go to work because her husband 

was infected also. Because of having to 

be quarantined and out of work for this 

period, the whole family were not able 

to leave the house and had low access to 

food and ability to get food delivered. 

After speaking with our school liaisons 

and alongside other N.A.P. programs, 

we were able to partner to provide food 

to the family while in quarantine. The 

family was so happy for the help they 

received from N.A.P. 

A 65-year-old Congolese woman 

resettled in Georgia by N.A.P. with her 

family. She is the legal guardian of one 

of our students at Freedom Middle 

School and part of the after school 

program. When she heard that people 

would be receiving stimulus checks due 

to the Covid-19 pandemic, she called me 

to check the information but she did not 

think she would be eligible to receive 

the check because she doesn’t work and 

receive the SSI grant. She shared her 

concerns with her school liaison who 

worked with partner programs to see 

how N.A.P. could help her. Her liaison 

then referred the parent to an ongoing 

service coordinator who helped her to 

file and submit essential documents. 

After a long period of waiting, the 

woman followed up with her school 

liaison to share that she just received 

her stimulus check and she is very 

grateful full to N.A.P. for the support. 

She said: “Without you, I couldn’t 

receive any information and couldn’t 

know how to apply as an SSI 

beneficiary, you do a lot for me.” 

Another Congolese parent also 

resettled by N.A.P is the young (early 

20s), legal guardian of 3 young siblings. 

The parent approached his school 

liaison with a keen wish to go back to 

school, saying that this is his only way 

to fulfill his dream and succeed in life. 

Through many barriers such as lower 

English acquisition and no transfer 

credits from his college in the Congo, 

the parent continued to work hard. 

After much time and frustration, the 

liaison was happy to find an opening in 

a GED program at Georgia Piedmont 

Technical College in the Department of 

Adult Education to which he was 

admitted. The parent is happy and 

scheduled to start school in early 2021. 
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One Burmese client is the parent of a 

child in the program at Freedom Middle 

School. Since his arrival in the U.S., he 

has not been able to study English 

because of his work schedule and many 

household responsibilities. In March 

2020, he lost his job due to the Covid-19 

pandemic. When his liaison was calling 

parents to ask if there anyone who 

would like to learn English, he was very 

happy to jump at this opportunity and 

showed his interest. He was then 

connected to a virtual English at Home 

adult English education program. He 

has been matched with a English tutor 

and is now consistently learning 

English, virtually. “I am so grateful for 

New American Pathways. It helps me 

every school year with my child in after 

school. He likes it very much. This year 

they help me paying my house rent due 

to the COVID 19 problem. I am also 

thankful for my liaison. It’s though her 

that this support is realized. "  
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Program Highlights and Areas for Improvement 
 

7.1 Program Highlights 

 
During the 2019-2020 school year, the Bright Futures program continued 

its support of students at three DeKalb County schools: Jolly Elementary 

School, Freedom Middle School, and Clarkston High School. This support 

continued when the program and the school system converted to a 100% 

online learning environment in response to the CoViD-19 shutdown. 

Student Participation 

At each of its three sites, the Bright Futures program exceeded its 

enrollment target both in terms of number of students registered and in 

number of students who attended 30 days or more (see Figure 1). The average 

daily attendance at Jolly Elementary School was 41, at Freedom Middle School 

was 65, and at Clarkston High School was 22. 

Engagement of Adult Family Members 

The program offered at least two parent events over the course of the year, 

with a total attendance of 95. Additionally, through the school liaisons, 

parents of participants received assistance with negotiating the U.S. school 

system and with supporting their child’s learning in the home. Staff members 

and school liaisons also participated in parent-teacher conferences to help 

make sure there were no misunderstandings and to help the child receive 

what services they needed. 

Student Attitudes toward the Program 

According to responses gathered from the student survey, 96% said that 

they liked the Bright Futures program, and 99% said that they felt the 

program staff cared about them. These results suggest the program is 

providing a welcoming environment where the students feel valued and 

where they can learn safely. 
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Adult Family Member Attitudes toward the Bright Futures Program 

According to responses gathered from the parent survey, 97% of parents 

feel that the program is helping their child complete homework and is helping 

improve their child’s behavior. Most of the parents also agreed that the 

program was improving their child’s reading skills (90%) and math skills 

(99%). An impressive 99% of parents surveyed said that they were satisfied 

with the work Bright Futures was doing to support their child. 

7.2 Areas for Improvement 

 
The CoViD-19 shutdown has negated the use of academic outcomes to 

measure the effectiveness of the program this year, so it is difficult to identify 

areas of improvement regarding that important part of Bright Futures. The 

program does provide extensive support for participants parents/families, 

but it offered only one parent event each term. Parent events provide family 

members with information that can be helpful to them in supporting their 

child directly and that can be helpful in supporting the family or individual 

family members and thereby creating a more supportive environment for the 

child. The parent survey provided a number of suggestions for parent events, 

and with more parents forced to have online access to interact with the 

program and the schools, virtual parent events may be easier to schedule and 

may reach more participants’ parents. 

7.3.1 Challenges to Implementation 

 

One reoccurring challenge the program faces is ensuring strong 

communication with day school administrators and teachers, especially 

concerning being in a direct communication line for any school schedule or 

event changes that affect the program’s daily function. The program also faces 

some challenges in ensuring that staff are aware of school/district updates 

concerning what next school year looks like. 
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One of the biggest challenges the program faced during the virtual working 

is finding and maintaining the best ways and times to communicate with 

program students. Because many students did not have their own devices, 

program staff had to communicate through the students’ parents, most of 

whom are working and are only available in certain times, meaning the 

program staff had to make arrangements to communicate in at times 

convenient to the parent. Additionally, the program has had to address the 

low level of technological literacy among participants and their parents, 

including teaching them how to access the program’s YouTube channel and 

how to check their DeKalb County emails. The after school and school liaisons 

staff were able to help those families, but it took up a large amount of time and 

effort. All these obstacles and challenges were resolved by the hard work of 

Freedom teachers and AmeriCorps members and the cooperation with the 

Liaison team. 

 

7.3.2 Students with Economic Disadvantage 

 

The number of students with economic disadvantages is defined as the 

number of P-12 students eligible for the National School Lunch Program 

(NSLP), which supports free or reduced-priced meals for eligible students. In 

October 2019, at each of the three programs in the Bright Futures program, 

over 95% of students were NSLP-eligible. In the DeKalb County School 

System, 73.12% of students were NSLP-eligible in October 2019. These data 

were provided by the Georgia Department of Education. 
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7.4 Progress toward Sustainability (Partners) 

 
Bright Futures relies on the support of community-based and other part-

ners to supplement services provided through the 21st Century Community 

Learning Centers grant. These included the following: 

DeKalb County School System and 
the administrators and teachers at 
Jolly Elementary School, Freedom 
Middle School, and Clarkston High 
School 

Provided space, academic data, and behavioral 
data on student participants; supported 
project staff with instructional advice 

DeKalb Youth Services Provided multiple programs: (a))Interactive 
social-emotional lessons and activities on 
self-esteem and personal growth; (b) RISE 
Up Youth Leadership program (leadership 
and future planning); (c) STEM projects and 
workshops 

Conflict Resolution Volunteer Provided conflict resolution activities and 
interactive workshops (hand-outs, activity 
materials) 

Fresh Harvest Garden, Clarkston Provided gardening tech and horticulture 
therapy 

Paint Love Provided therapy through creative crafting 
and art 

DeKalb County Fire Rescue Provided workshops for families on fire safety, 
pedestrian safety, and similar topics 

AmeriCorps Service Program (RISE) Provided 14 service members who served as 
after-school support and school liaisons 
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7.5 Recommendations 

 

The Bright Futures after-school program has made strides across the 2019-

2020 school year, even as it was interrupted in March by the CoViD-19 

shutdown. Many of the approaches to supporting students had to change, and 

little academic performance data are available to establish that the program is 

making a difference for students academically. Collecting such data must be a 

priority in the coming academic year, whether the system returns to in-school 

classes, remains online, or adopts some hybrid format. The following 

recommendations are made for continuous improvement of the Bright 

Futures after-school program: 

1. The program should increase individualized, virtual attention and student 

mentoring during the school year. The program has found this service to 

be the most helpful during the shutdown. Students are more likely to 

respond well to attention to their individual needs.  

2. However, an important element of schooling is learning to work with 

one’s peers in respectful ways. Online learning can create more 

communication obstacles than in-person interaction, but the program 

should include student projects that require them to collaborate so that 

they can learn how to work together with their classmates to complete 

projects that are both educational and meaningful to them. 

3. The program should teach students and raise their awareness of their 

personal responsibility to responding to after-school activities. Results of 

the student survey and observations at the site visits suggest that many 

students are already savvy with using technology; however, being away 

from the structure of the school requires students to develop more self-

discipline if they are to keep up with their schoolwork and supplemental 

activities.  

4. The program should make parents aware of importance of their inter-

action and follow-up of their children to help the after-school. Many 

parents have had to learn quickly how to use technology to support their 
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students during the shutdown. An early fall parent event about using 

different technology to support virtual learning that encourages parents 

who have gained some expertise with some technologies proving 

assistance to others while experts are available to answer additional 

questions. Creating a parents’ network where parents can reach out for 

help from each other could strengthen parents’ sense of belonging with 

the program itself. 

5. Continue to help provide technology supplies and tools for students with 

no access to technology (computers and Wi-Fi). The program could reach 

out to community organizations that also support the families of 

participants to look for local partners who might be willing to donate 

technology to the program for check-out by families in need. 

6. One of the students praised the program for its flexibility in letting them 

make choices that were meaningful to their lives. The program should 

encourage students to identify and select reading materials that reflect 

their personal interests, such as academic, occupational, and cultural 

interests. The program could provide students with time to create a 

narrative journal, written or typed (perhaps a secure blog), where they 

can construct their own narratives, and program staff can review 

students’ writing progress. This type of activity can positively affect 

reading scores as well. 
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